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Introduction 
 In my life, music and reading have brought me great joy and escape. To disappear 
from the world I would read a book, and to deal with stress I would play my piano. 
Entering Eastern Michigan University from high school I was very interested in looking 
into the Music Therapy Program. I had worked with students with special needs at my 
past elementary school and had recently welcomed a baby cousin into my family who 
was born with severe Cerebral Palsy. I had experienced firsthand the healing power of 
music with adults and children, and I wanted explore this major. After auditioning, I 
discovered pure Music Therapy was not my true dream because teaching was my passion. 
I decided to use music therapy in the classroom and my path was set for elementary 
education. However at the end of my third year, while choosing a topic for my thesis, my 
advisor mentioned Bibliotherapy and without even knowing fully what it involved, 
something in my soul screamed “Yes” and that became my Senior Honour Thesis Topic.  
 I have grown up surrounded by many generations of teachers, and reading was no 
stranger in my household. If I ever wanted to break open a new book, a good one was 
very likely only a few steps away, or a request to go to the library to find a book was 
fulfilled. I always knew reading was important, and that the stories built my imagination 
and my vocabulary, while offering me an escape from a long car ride or endless summer. 
However the power of books to help children cope with a life changing event was a new, 
yet very plausible idea for me. Counsellors have used Bibliotherapy for their adult 
patients and self help books line the shelves of bookstores. But where are the books for 
children? I needed to find these books because teachers are counsellors in the classroom 
and I need to be equipped to help my students with the life changing events they will 
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experience. Somehow at the beginning of my University experience I knew I would end 
up where I am today: looking for ways to help children deal with life changing events. 
But the lyrics to live by this time come from the pages of a book rather than sheet music. 
Bibliotherapy is an important tool for today’s classroom teacher, one I want to put to 
good use in my classroom. 
 
Rationale 
 I believe bibliotherapy is an important topic to explore for the elementary 
classroom. Reading is part of the daily school life of a student and hopefully their daily 
home life. It is something students are comfortable with, and if not comfortable with, 
they understand and are familiar with the concept. Studies show that students are more 
apt to participate in discussions about a book, and its storyline than discuss their own 
personal issues (Johnson, Wan, Templeton, Graham, & Sattler, 2001, Berns 2003). 
Students can empathise with fictional characters more readily than their classmates or 
family members. Teachers can get answers out of students by using story characters, and 
asking students to put themselves in the character’s shoes, and when viewed between the 
lines, most of these answers are a personal window into the child’s feelings and attitudes.  
 Creating an annotated bibliography will be helpful resource for the classroom 
teacher because they have not experienced all the possible life changing events their 
students may experience during the school year. A book can help open the door to issues 
that students, or multiple students, are working through at school or in their homes. If the 
topic does not personally apply to others in the classroom, the book becomes an 
educational tool for them to develop empathy for others, and may be a useful resource to 
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help them through a future event. As with any type of therapy, using a book to help a 
child is not the cure but rather a treatment. Bibliotherapy offers coping mechanisms and 
new insight for students. It is a useful tool, in a comfortable setting, surrounded by 
friends and led by a caring teacher. 
 
Overview of the Study 
 
 The study began by creating a list of social and emotional themes that teachers 
must deal with in today’s elementary classroom. The list of themes was created from the 
researcher’s personal experiences in school and vetted by elementary teachers at St Ann 
Catholic Elementary School and Mother Theresa Catholic Elementary School in St. 
Catharines, Ontario. A letter was sent to the different associations that deal with the 
topics identified by the teachers requesting a book list or book suggestions they offer to 
their clients. A search online for bibliotherapy booklists was also conducted. With a short 
list of books in hand from those two sources, a search of the holdings at the downtown 
branch of the St Catharines Public Library serving a city population of 135,000 in 
Ontario was carried out. Many of the titles were not available, but a search of the 
electronic database using the themes as keywords revealed many other suitable books. 
The books had to be in the Children’s Literature section of the library and could be 
shelved in the fiction or non-fiction racks. Fifty titles were analyzed at the St Catharines 
Public Library. 
 The second site was the library at the Hospital for Sick Children in Toronto 
Ontario. The hospital has 350 paediatric beds and 15,000 operations are performed each 
year (Education and Learning, 2009, ¶ 2) The small library on the first floor provides 
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books for patients and has a closed circuit televised story time twice a day. Some patients 
travel to the library while others choose reading materials from the traveling book cart. 
There is no electronic data base and book titles had to be sourced from the shelves by the 
author. The librarian offered some suggestions but agreed that most of her titles offered 
the children an escape from their illness rather than perform a therapeutic function. Only 
eleven titles from this site were analyzed and one (Riley’s Socks) came from their private 
collection making that title perhaps a little more difficult for a classroom teacher to 
locate. 
 The analysis of the titles took two formats. The initial survey of the text took a 
holistic approach. The book was inventoried for: length, type of pictures, who the main 
characters were, evidence of multiculturalism, any noticeable stereotyping, presence of 
discussion questions and any negative elements that the pictures may raise. In addition to 
this inventory a quick assessment of the text was made, answering the following 
questions: age appropriate? Was the story based on a real life experience? Fact or fiction? 
Finally the therapeutic value was rated. These findings were collected onto a spreadsheet 
that could become a quick reference tool for the classroom teacher who may need to use 
bibliotherapy to help deal with an issue in their classroom. 
 A more in depth analysis of these titles was carried out using the criteria outlined 
by Maich and Kean (2004) for selecting books for bibliotherapeutic use in the classroom. 
The answers to these questions were compiled into an annotated bibliography to support 
the spreadsheet evaluation. The cover of the book and a brief summary accompany the 
analysis. 
 
 
Bibliotherapy       7 
 
 
What is Bibliotherapy? 
 
Using books for therapy is the simplest way of explaining the term but the issues 
bibliotherapy can tackle are anything but simple. According to Sullivan and Strang 
(2002), literary sources can assist with the resolution of more complex problems.  
Today’s elementary classrooms are full of students coping with family issues such as 
divorce, blended families, drug use, death or illness. Bibliotherapy attempts to normalize 
a child’s world by offering coping skills and reducing their feelings of isolation, 
reinforcing creativity and problem solving (Berns, 2004). The ancient Greeks put great 
faith in the power of literature, posting a sign above their library doors describing itself as 
a “healing place for the soul” (Sullivan & Strang, 2002, p. 74). Although the Greeks used 
bibliotherapy for the mentally ill, its use “continues through the twentieth century to 
present day in a variety of settings” (Johnson et al., 2001, p. 172). In schools, 
bibliotherapy has become a “powerful technique to help children understand themselves, 
their past, and their cultural heritage” (Moore-Hart, 1998, p. 1). Ouzts and Mastrion 
(1999) state that teachers who use bibliotherapy in their classroom also learn much about 
the children they teach. 
Teachers as practitioners of bibliotherapy select appropriate reading materials and 
match them to the needs of individual students to assist them in the development of self-
awareness, problem-solving skills, perspective-taking, and understanding of problems 
(Johnson et al., 2001, p. 172). Berns (2004) adds that these materials may include “any 
literacy activity, including reading (fiction, nonfiction, or poetry), creative writing, or 
storytelling” (p. 324). In an article by Ouzts and Mastrion (1999) bibliotherapy is 
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described as “storybook guidance” (p. 3). Teachers that select appropriate literature for 
their classroom needs may provide a child with a “character in a story to help the child 
understand himself” (Ouzts & Mastrion, 1999, p. 3). Classroom story time and a guided 
discussion allows students to “become aware of problems of other children and develop 
empathy” (Ouzts & Mastrion, 1999, p. 3). According to Furner (2004) “classroom 
teachers using this approach hold a fundamental belief that reading will influence 
thinking and behaviour”  (p. 211). 
 Bibliotherapy has three recognized stages: (1) identification, (2) catharsis, and (3) 
insight (Furner, 2004, p. 211).  Literary pieces allow teachers to identify for their class, or 
an individual student, a particular issue which they are dealing with directly or indirectly. 
In a class with a special needs student for example, author Amer (1999) believes books 
featuring a character with the same needs will help students experience living with a 
chronic condition; through a guided discussion they will able to verbalize their thoughts 
and concerns. Finally, some authors offer that this exercise will offer insight into the 
issue of how to help their classmate without mothering them or ignoring them (Iaquinta 
& Hipsky, 2006).  Teachers should understand that “bibliotherapy does not prescribe 
meanings, nor is it a form of direct teaching; it is more an invitation and permission 
giving to children to unveil wisdom and insight that might otherwise be squelched” 
(Berns, 2004, p. 331). It can be used “to help young people understand themselves and 
cope with problems by providing literature relevant to their personal situations and 
developmental needs at appropriate times” (Furner, 2004, p. 211). Finally, bibliotherapy 
is a useful technique for prevention and remediation and “is not intended to be a cure for 
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all children, but rather one possible way to encourage students to relate to certain aspects 
of his/her life ”(Inman, Bloss, Marlow, & Bernard, 2000, p. 2).  
 
Why use Bibliotherapy? 
 The world wide web and satellite television have brought more issues than ever 
before into our homes. The recent economic downturn in the U.S. has added to the 
hardships experienced by our children. Prater, M. L. Johnstun, Dyches, and M. R. 
Johnstun (2006) commented in their article that as divorce rates and incidents of drug 
use, child abuse and neglect climb, academics decline. Educators are very aware that it is 
more difficult to teach a child “who is at-risk for failure due to conditions which interfere 
with the academic setting of the classroom” (Ouzts & Mastrion, 1999, p. 2) Teachers who 
use biblotherapy in the classroom offer a safe outlet for students dealing with real life 
issues. Students become involved in responding to a story, its characters, and the situation 
it describes and during a guided discussion begin to find safe ways to in explore their 
own world. Bibliotherapy allows children to share their thoughts indirectly through a 
third person or from the safe distance of a storybook character (Berns, 2004).  A carefully 
selected book will allow students to see solutions to problems without the burden of in-
depth verbalization, or face to face confrontation (Pardeck, 1990). Shy or withdrawn 
students “can identify with characters in books strongly enough to experience the 
catharsis and acquire some important insights” (Furner, 2004, p. 211). Stories strongly 
influence human emotions and Furner (2004) states that “books can help educators guide 
the emotional development” (p. 211) of their students. Knoth (2006) suggests that 
experiencing how a character in the book handles a life-changing situation will better 
prepare students to handle emotional issues that may occur their own lives. 
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 Today’s elementary classroom is a tiny society “where teachers are perpetually 
encountering a range of student needs” (Iaquinta & Hipsky, 2006, p. 1). Studies show that 
the best way to modify attitudes and promote behaviour changes is through bibliotherapy 
(Kozel, 1996). In the article Prater et al.(2006) find ways that books can be used to teach 
problem solving, help students cope with teasing or name calling, support gay and lesbian 
relationships, help students overcome math anxiety or deal with death. As more students 
with special needs become mainstreamed into a regular classroom, literature about 
disabilities can be a valuable resource for students who must learn to become more 
accepting of individual differences (Iaquinta & Hipsky, 2006). Society recognizes that 
someone must provide its youth with coping mechanisms for this changing world and 
teachers are being named as the individuals who can provide such help (Kozel, 1996). 
Education today is focused on improving literacy rates by incorporating bibliotherapy 
into the academic curriculum students will benefit socially, psychologically and 
academically from carefully selected literary works (Sullivan & Strang, 2002).   
 
 
Who is Using Bibliotherapy 
 
 Today “bibliotherapy is successfully practiced in a variety of settings” (Sullivan 
& Strang, 2002, p. 75). People and leaders using bibliotherapy include religious and 
clinical personel, psychologists, counsellors, teachers and librarians. Religious advisors 
recommend “sacred texts to guide the spiritual and emotional health of communities” 
(Sullivan & Strang, 2002, p. 75). For those with psychological needs, clinical 
psychologists, counselors, and librarians often assign literary resources appropriate to the 
needs of their patients or clients (Sullivan & Strang, 2002). Books, leaflets, and case-
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study brochures are common resources for health professionals to help their patients cope 
with emotional stress associated with office visits or surgical procedures (Sullivan & 
Strang, 2002). The most recent addition to those using bibliotherapy are those 
“professionals working with school-age children in the classroom setting” (Sullivan & 
Strang, 2002, p. 75). Teachers and others working with children find bibliotherapy 
compelling because books are an inexpensive and easily obtained resource (Sullivan & 
Strang, 2002).  A bibliotherapy program launched in several centers in the United 
Kingdom called “Getting into Reading” aims to use literature to improve mental health 
and physical well being (Tivnan and Curzon, 2008).  The group has attracted teenagers 
who were anxious to sink their teeth into something weightier due to their life situations 
and experiences. The program begins with poems and short stories and then moves onto 
longer literary works as the level of literacy and interest improves among its members. 
The benefits of bibliotherapy have long been known in the mental health field and it is 
listed as part of the Iowa Nursing Intervention Study (McCloskey & Bulecheck, 1996). 
For educators more experience and exposure to bibliotherapy is required before it can be 
properly adopted for today’s classroom.  
 
Bibliotherapy in the Classroom 
 
 In their article “Read two books and write me in the morning” Maich and Kean 
(2004) highlight the fact that teachers are integral part of a student’s therapeutic team. It 
is the teacher who may be the first person to notice that something is troubling a child. 
They also remind us that teachers have been referred to as carryover agents, who carry 
out recommendations from other professionals who have suggested accommodations 
necessary to ensure a particular student’s well-being or success in their classroom (2004, 
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p. 3).  In inclusive classrooms the teacher and the whole class play a role in meeting the 
needs directly or indirectly of students with exceptionalities. Bibliotherapy can help all 
the students in the class to learn coping skills that will help them deal with the social and 
emotional challenges that may occur (Maich and Kean, 2004). 
 Books and reading are an integral part of classroom life. Through books, 
“children are able to see reflections of themselves, their times, their country, their 
concerns…well-written realistic fiction will always help readers gain a deeper 
understanding of themselves and others.” (Maich and Kean, 2004, p. 6) Teachers who 
practice or need to use bibliotherapy can find connections to their state or provincial 
guidelines. Maich and Kean use curriculum expectations from documents provided by the 
Government of Newfoundland and Labrador to demonstrate how easy it is to fulfill 
educational objectives with bibliotherapy. In an already busy day a teacher does not want 
to see bibliotherapeutic interventions as more work. Maich and Kean’s article presents in 
detail “the setting, needed resources, story choice selection, lesson planning and potential 
benefits of bibliotherapy” (2004, p. 2). The authors state that the greatest challenge to the 
classroom teacher is finding the right book and although some annotated bibliographies 
are available online and in curriculum publications, not all issues are touched upon.  
 A teacher may have to find his or her own book and to that end the authors 
suggest the following evaluation framework: 
Is the story simple, clear, brief, non repetitious, and believable?  Is it at an 
appropriate reading level and developmental level?  Does the story fit with 
relevant feelings, needs, interests, and goals? Does it demonstrate cultural 
diversity, gender inclusivity, and sensitivity to aggression? Do characters show 
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coping skills and does the problem situation show resolution? (Maich and Kean, 
2004, p. 7) 
Teachers skilled in Language Arts can create or research activities that will focus on the 
social and emotional issues raised by the book to enhance the bibliotherapeutic properties 
of the chosen book. Maich and Kean suggest some activities under the headings “Draw, 
Write, Identify and Create” that classroom teachers can use to help their lesson delivery 
(2004, p. 8). After a guided reading session students might be asked to identify the 
strengths of the main character, or help create a bulletin board about feelings. Older 
students may be asked to draw a Venn diagram showing the traits they share or do not 
share with the main character. 
 Bibliotherapy can happen routinely or in response to changes in a classroom 
dynamic.  The success of bibliotherapy is measured by observation. It can be simply 
hearing a child make a connection between the story and their own life or by observing a 
positive shift in a child’s mental health.  The greatest success can be measured when a 
teacher witnesses a child using their new found coping skills to manage a social or 
emotional incident in their day. The authors of all the bibliotherapy articles agree that 
books and their follow up discussion and activities, empower children to handle the 
demands of the modern world. Teachers can provide the environment of trust and respect 
that can make this learning possible. 
 
Guidelines for Bibliotherapy 
While most educators will agree that picture books in the elementary classroom 
are a valuable teaching tool, to ensure the success of a bibliotherapy intervention the 
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child must be willing to explore books and discuss experiences and situations and most 
importantly not be forced into discussion (Inman et al., 2000).  Bibliotherapy is a 
powerful tool but teachers have been given very little instruction as to how to 
appropriately implement bibliotherapy in their classrooms (Johnson et al., 2001). 
Educators should collaborate with the school counsellor, psychologist, or librarian so 
they are prepared to handle any questions that may arise during story time or any of the 
follow up activities (Prater et al., 2006). 
Prater et al. (2006) gives educators four guidelines to help them select literary 
works for their classroom. They suggest that “books should be selected based on: (a) 
appropriateness for the developmental age and reading ability of the student, (b) the 
portrayal of the topic of interest (e.g., homelessness), (c) realism and honesty of character 
portrayals, and (d) literary quality” (Prater et al., 2006, p. 10). A good book can be read 
and reread by the same child to address pertinent issues affecting their life (Amer, 1999). 
Books for bibliotherapy should be a “natural addition to the regular curriculum” (Sullivan 
& Strang, 2002, p. 77), and are intended to open dialogue so that students can make 
connections between the book and their life inside or outside their classroom (Amer, 
1999). To maximize the effect of certain therapies Sullivan and Strang encourage the 
involvement of parents “by sending home copies of the reading selections, journals, and 
any activity assignments the children completed” (2002, p. 79). Teachers can enhance the 
home-school connection in the bibliotherapeutic process by “offering parents some 
suggestions for additional reading selections and expressive activities their children can 
work on at home” (Sullivan & Strang, 2002, p. 79). In class a teacher is encouraged to 
choose the best therapeutic approach for the situation and the child or children involved. 
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In some cases Sullivan and Strang (2002) suggest that a one-on-one setting with the 
teacher as a mediator is best. In situations that involve older students a large-group 
intervention or student-directed reading sessions, such as book clubs, where the teacher 
provides the selected reading materials may be more successful. The type of approach a 
teacher should use and who will be involved in the bibliotherapy activity is best 
determined by the particular needs of the student(s) and the type of issue that must be 
discussed.  
Once a teacher has made the decision to facilitate a bibliotherapy session, there 
are important steps to follow and ideas to consider. Iaquinta and Hipsky highlight four 
important elements in a bibliotherapy lesson “(a) pre-reading, (b) guided reading, (c) 
post-reading discussion, and (c) a problem-solving/reinforcement activity” (2006, p. 4). 
Berns also discusses the importance of presentation and follow up, “each aspect must be 
guided by a skilled adult and is equally important” (2004, p. 325). A teacher must look 
back at his or herself and their relationship with their class, “as a teacher reveals her 
understanding and sympathy with the plights of fictional characters, she also reveals her 
potential of understanding and sympathy for the plights of the children in her class” 
(Pardeck, 1990, p. 1045). Even how a teacher reads a book reveals to their class a tiny 
part of his or her personality, “revealing something very personal about [him]herself. It is 
an act of trust to which children are very responsive. Once that mutual trust is 
established, the child finds it easier to cope with threatening moments of tension” 
(Pardeck, 1990, p. 1045).  For a successful bibliotherapy session a classroom’s mood 
must be one of respect, “a trusting bond between child and helping person is critical for 
bibliotherapy to be effective” (Pardeck, 1990, p. 1045).   The key to a successful session 
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begins with the book. It is important to match the book to the child or children 
experiencing problems. A child should be able to see similarities between themselves and 
the character in the book, or be able to see them with a teacher’s assistance (Pardeck, 
1990). Animal characters are usually more successful characters in therapeutic books, 
“because sex, age, and race are not involved so a child can concentrate on the content of 
the story and on his or her daydreams” (Pardeck, 1990, p. 1045).  When selecting a book 
for the classroom, Iaquinta and Hipsky (2006) suggest that it is reviewed using Maich 
and Kean’s (2004) five question selection criteria.  
 Once a book has been chosen the next step is to decide if the book will be read out 
loud or be read individually, “Even though a few precocious young children are good 
readers, the vast majority will better benefit if the book is read aloud” (Pardeck, 1990, p. 
1046). Reading aloud to children is a very valuable practice, it “provides an opportunity 
for a trusting relationship to develop between child and social practitioner” (Pardeck, 
1990, p. 1046).  Even the way a book is read adds more therapeutic result to the lesson. It 
is important to remember to read the book before reading it to the child. This way the 
teacher can plan which words to emphasize during the live reading to the class (Pardeck, 
1990). Finally bibliotherapy is not bibliotherapy without a follow up discussion after the 
reading. The teacher’s job now is to open the door, invite participation, guide, and 
support his or her students through the session. Remember this is meant to be therapeutic, 
for the students, not full-scale therapy (Berns, 2004). Berns discussed her process of 
opening the floor for discussion amongst her students, “I help them do this by removing 
obstacles, such as the need to have the right answer, and by encouraging them to unleash 
their spontaneity, feelings, and awareness” (2004, p. 331). With the appropriate book, and 
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proper classroom atmosphere, the post-discussion turns this guided reading activity into 
bibliotherapy.  
 
Importance of Communication 
 Without communication there is no bibliotherapy. This was a strong fact stated in 
all articles on the topic. Furner (2004) believes that not only is it important for young 
people to read good books, but it is also important for them to become involved in 
discussions, counselling and follow-up techniques such as role-playing, journal writing, 
and creative problem solving with music and art activities. In Todahl, Smith, Barnes, and 
Pereira’s 1998 article “Bibliotherapy and perceptions of death by young children”, they 
found that “counsellors, psychiatrists and educators have asserted that openly discussing 
death with children, rather than avoiding the topic, contributes to healthy coping and 
understanding of death” (p. 95). Without the chance to discuss difficult topics such as 
death, a child’s understanding is derived from his or her imagination and limited 
experience (Todahl et al., 1998).  Communication is key to helping children deal with the 
themes the literature explores so they can make connections to their life situation. 
Several articles propose a specific formula to follow to maximize the benefits of 
bibliotherapy. Once a supportive environment where students would feel comfortable 
expressing themselves is established, teachers could continue with their own preferred 
process. Johnson et al included in his process “(1) motivation with introductory activities; 
(2) reading time; (3) incubation time; (4) follow-up discussion time; and (5) evaluation 
and closure” (2001, p. 174). Another process referred to by Prater et al. is the Directed 
Reading and Thinking Activity (DRTA) which involves students to predict based on 
Bibliotherapy       18 
 
clues, read, confirm or revise predictions, and initiate follow-up activities (2006). 
Whichever process is used or created, it is vital to maintain an active dialogue with the 
students. It is also important to take the time to pause at climactic points to mediate 
influential dialogue. (Sullivan & Strang, 2002). The teacher is reminded that pausing and 
listening are also important communication skills to help students make connections. 
 Probing questions stimulate classroom discussions on difficult themes. Berns 
comments that follow-up discussion time is crucial and she recommends beginning with 
simple questions related directly to the story, then transitioning to open-ended questions 
requiring “critical thinking in order to move the discussion from literal recall of 
information to interpretation, analysis, synthesis, and evaluation of the material” (2004, p. 
334). Some sample questions were given by Sullivan and Strang “1) What is the story 
about? 2) How does the story make you feel? 3) Who is the main character? 4) What 
problem did the main character encounter? 5) How did the main character solve the 
problem? and 6) If you faced a similar problem, what might you do?” (2002, p. 78). 
Pardeck (1990) recommends writing down and recording the responses because they are 
critical to the bibliotherapeutic process and may be handy to refer to as the process 
continues. You may also find that some students may need a bit more encouragement 
than questioning. Pardeck (1990) recommends follow up activities that encourage the use 
of motor skills, cognitive abilities, along with verbal skills. Well formed questions will 
help students explore the theme as it relates to the characters in the story and in their own 
life situation. 
A healthy discussion with guided questions will improve a classroom 
environment. Inman et al. also believes that when students share personal situations, 
Bibliotherapy       19 
 
“relationships are formed among students that allow for interaction and reinforcement of 
feelings” (2000, p. 2). All this dialogue and questioning allows students to “develop 
insight into the character’s difficulty and discuss the merits and shortcomings of any 
solutions” (Iaquinta & Hipsky, 2006, p. 3). Students can then use their newly acquired 
insight to solve their own problems. Berns categorizes three types of insight as a result of 
group discussion. First, students gain insight into the universality of feelings. They then 
develop the ability to view a topic in different ways. Finally, the dialogue provides an 
opportunity for reality testing, whereby the teacher observes the interaction of group 
members and determines if the bibliotherapy strategies has helped the participants (Berns, 
2004, p. 331). Not only does the discussion process provide insight for the students 
allowing them to explore and reflect (Berns, 2004), but also “when children discuss what 
they read, their reading skills improve” (Stringer, Reynolds, & Simpson, 2003, p. 70).  
Thus bibliotherapy cannot only improve communication among students and with their 
teacher when it comes to difficult themes, it also benefits literacy in reading, oral 
expression, and vocabulary development. 
 
Benefits of Bibliotherapy 
 Bibliotherapy provides more than just a therapeutic comfort for those who 
participate Prater et al. (2006) lists five benefits of bibliotherapy. First books help 
students bring problems to the forefront so that they are able to deal with them (Prater et 
al., 2006). Through the story’s plot, isteners are able to gain insight into their own life 
situation, while developing their creative and critical thinking skills (Berns, 2004). After 
reading it is easy for a facilitator to initiate and stimulate discussion about the problems 
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introduced in the story (Prater et al., 2006).  A study by Amer (1999) found that children 
discussed their experiences more freely after reading a therapeutic book.  Fiction is an 
important tool to assist children in opening up about their own feelings (Amer, 1999). 
Inman et al. (2000) also discovered that even students who have difficulty verbalizing 
their thoughts and feelings were better able to open up and discuss with their facilitator 
their ideas after a bibliotherapy session.  
 Secondly, bibliotherapy helps students channel their life circumstances through a 
fictional character. Students can safely analyze their own thoughts and behaviours as they 
identify “with characters in books who are dealing with difficulties similar to their own” 
(Prater et al., 2006, p. 6). By working through a book students are able to gain distance 
from their own affect and are able to focus outside of themselves making it easier to 
express their thoughts, ideas, and feelings (Berns, 2004). By utilizing the story’s 
characters students are able to identify similarities and differences and reflect on those 
qualities (Berns, 2004). Iaquinta and Hipsky (2006) also found that students grow socio-
emotionally by identifying with the main character, which then leads to personal insight 
and growth. Students are able to validate their thoughts and feelings and work together as 
a group to develop empathy (Berns, 2004). Johnson et al. (2001) also added that along 
with empathy participants, develop self-confidence which results from thinking in 
another perspective. This dynamic of a group setting for bibliotherapy has been found to 
promote interpersonal growth and development, which assists in improving self-esteem, 
and self-help treatment (Pardeck, 1990).  Kozel (1996) found that bibliotherapy also 
helped in modifying attitudes, promoting behaviour changes, and fostering self-
development amongst all its participants (p. 3). 
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 Prater et al. list the third benefit as education, stating that “bibliotherapy is a tool” 
that provides useful information to help students solve their problems (2006, p. 6). 
Johnson et al. (2001) found that sessions helped strengthen conflict resolution among 
students. Iaquinta and Hipsky (2006) also discussed the coping strategies that were 
developed because teachers in their study were able to address the issue of teasing and 
bullying through children’s literature. If a teacher was able to facilitate a rich and 
engaging discussion on the reading’s important topics, children were seen to be able to 
identify with these topics (Sullivan & Strang, 2002). Students then learned, from the 
character’s example, how to cope and/or resolve their own inner conflicts (Sullivan & 
Strang, 2002). Along with coping strategies comes the important skill of problem solving 
for the young readers Prater et al. (2006), Iaquinta and Hipsky (2006), and Kozel (1996) 
all agreed that bibliotherapy had a positive effect on problem solving skills. Prater et al. 
(2006) believes that bibliocounselling can be used to provide information or insight about 
problems, and thereby helping to lead the student to possible solutions for their problems. 
Problem solving skills also improved for students with disabilities. They benefit from 
learning to solve social problems similar to those discussed in the therapeutic children’s 
literature book read to them in class (Iaquinta & Hipsky, 2006).  
 The fourth benefit of bibliotherapy identified by Prater et al. (2006) is that it helps 
students reduce their anxiety and promote relaxation as they discover that others have the 
same feelings, and have gone through similar life events. Facilitated sessions were found 
to lessen a student’s feelings of isolation and increase a sense of companionship amongst 
classmates (Berns, 2004). Johnson et al. “documented less physical violence in the 
classroom, less name-calling and fewer put-downs among students” who had participated 
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in bibliotherapy lessons (2001, p. 176). With the proper material, bibliotherapy sessions 
create the important topic of awareness, when students realize that other people have 
similar problems to themselves, they are able to feel a bit more comfortable in their skin 
and in their environment (Prater et al., 2006). Both Kozel (1996) and Inman et al. (2000) 
discuss the fact that students sometimes feel alone but the reading or sharing of a story 
depicting children with similar fears or anxieties is able to help provide reassurance that 
the student is not alone, and many people have similar hopes, dreams, and problems. 
Bibliotherapy can reduce negative behaviours in a classroom because of its stress 
reduction properties. 
 Finally Prater et al. (2006) states that bibliotherapy is also another way to provide 
a novel to a student. They also found that “bibliotherapy exposes students who might be 
underachieving to books and to reading, another major benefit of the practice” (Prater et 
al., 2006, p. 6). When students find a novel that is right for them, and they take the time 
to read, and literacy skills develop. Johnson et al. (2001) also discovered an increase in 
language enrichment as a side benefit to bibliotherapy. Not only does it improve reading 
readiness, and academic achievement according to Iaquinta and Hipsky (2006), Kozel 
(1996), and Prater et al. (2006) noted that bibliotherapy is an important tool to teach 
“appropriate social and developmental skills such as friendship skills, hard work, and 
kindness” to today’s youth (Prater et al., 2006, p. 6).  
Berns cautions facilitators to remember that “the beneficial effects of bibliotherapy may 
not be seen for some time” (2004, p. 327). Just as most lessons in the classroom, you 
must trust the process and have the confidence that bibliotherapy will lighten a listener’s 
sorrow (Berns, 2004). Over time, according to Prater et al. (2006), bibliotherapy allows 
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participants to identify an issue, develop empathy for those who are affected, learn 
coping mechanisms they can apply to their own life, reduce anxiety and improve literacy 
skills. 
 
Drawbacks of Bibliotherapy 
 Bibliotherapy’s success is dependent upon a child’s willingness to read or be read 
to and a supportive parent who can help continue the lessons at home. Teachers should 
recognize that bibliotherapy, like other forms of therapy, has some precautions and 
limitations (Pardeck, 1990). Both Pardeck (1990) and Prater (2006) believe that 
bibliotherapy should not be viewed as a single approach to treatment, but rather 
something that should work hand in hand with other interventions. Johnson et al. states 
that bibliotherapy should be used carefully and sparingly (2001). In the classroom it is 
unnecessary for students to have a daily bibliotherapy session. Teachers should select 
occasional times to do these readings (Johnson et al., 2001). This way the feelings of the 
students can be maximized for effectiveness (Johnson et al., 2001). Prater et al. (2006) 
states other drawbacks include the unavailability of literature on certain topics, also the 
important fact of the child’s possible dislike, or inability to read. Pardeck also agrees that 
“bibliotherapy is most effective when used with children who enjoy reading”(1990, p. 
1048). If a child does not enjoy reading, the process of bibliotherapy is pointless. A child 
must love books in order to trust them.  
 Not only may there be problems with attainment of the child, there may be issues 
with the parents. Prater et al. (2006) brings up the issue of parents that may be defensive 
about or even deny personal or familial problems. Home support is very important. 
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Teachers must be aware of any and all social and cultural barriers that may exist within 
their school and wider community before they introduce certain books or themes into 
their classroom. Overall bibliotherapy is relatively new, and the literature on research is 
inconsistent regarding its effectiveness (Amer, 1999). While there is a need for additional 
research many people “believe in bibliotherapy, and are using it while evidence of how it 
works, why it works, or if it works has been needed” (Johnson et al., 2001, p. 175). 
Bibliotherapy in the classroom is being assisted by the many books available in local 
libraries that deal with current themes and the changing face of the families under a 
teacher’s care. Teachers should consult with administrators, counsellors and the librarians 
before potentially disruptive books are shared with their students. Certain school districts 
or school administrators may not allow teachers to read certain texts or have them in their 
classrooms thus limiting the scope of bibliotherapy in the classroom. There are cautions 
placed on the practice of bibliotherapy but a good educator will be able to teach not only 
the child in front of them but the family at home as the child takes this new knowledge 
and understanding his or her out into their world. 
 
Process 
 Since I am a Canadian and will be teaching in Ontario, I chose to survey books 
that would be available to me. The first part of my study began in the children’s book 
section of the St. Catharines Public Library in Ontario, and I also sampled the books 
available to visitors and patients at the Hospital for Sick Children in Toronto, ON. I had 
been provided with a short list of titles provided by agencies, and while searching out 
those books I expanded my search using the electronic library database. First a holistic 
approach was used to analyze the picture books and the findings were documented on an 
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spreadsheet. Research shows students make better connections when the characters in the 
story resemble themselves (Furner, 2004). Thus, data collected included the type of 
pictures and who was in them. In my children’s literature classes here at EMU, the 
importance of cultural diversity was stressed so I used that lens to analyse the pictures in 
the storybooks. Stereotypes and sensitivity to aggression were also themes examined in 
my survey of the imagery. 
 The text was evaluated for facts versus fiction. Some titles were in the fiction 
category but had specific details for student readers about the theme. The books were 
sorted for their use in the classroom. Self-help books or “Reactive” books can be given to 
a child for individual use whereas “Interactive” books can be used during guided reading 
sessions in the classroom (Inman et al., 2000). Some books included discussion questions 
to help facilitate a sharing session on the topic. Any imagery or wording that was dated, 
offensive or explicit was noted so teachers would use caution when assigning the book to 
a student or class. The holistic results were compiled onto a spreadsheet for teachers to 
use as a quick reference guide. 
 Finally the critical assessment of the books was carried out using a criteria outline 
presented by Maich and Keans (2004) in their paper “Read two books and write me in the 
morning: Bibliotherapy for the inclusive classroom.”  The focus questions were: 
– Is the story simple, clear, brief, non-repetitious, and believable?  
– Is it at an appropriate reading level and developmental level?  
– Does the story fit with relevant feelings, needs, interests, and goals?  
– Does it demonstrate cultural diversity, gender inclusivity, and sensitivity 
to aggression?  
– Do characters show coping skills and does the problem situation show 
resolution? (Maich and Keans, 2004, p. 7) 
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An annotated bibliography was created for the books using the answers generated by the 
questions listed below. The books were grouped by theme to help teachers with their 
selection. Statistical analysis of the collection was performed to identify trends in the 
selected titles. 
 
Results 
 Over a period of two months, 61 books were surveyed, 50 titles at the St 
Catharines Public Library and 11 titles at the Hospital for Sick Children.  The St. 
Catharines Public Library had an electronic database that allowed me to search by 
keyword revealing more titles than were on the short list given to me by the agencies I 
had contacted. While many of those books were not in the St. Catharines Public Library’s 
collection, many other titles were identified that explored similar themes. The Hospital 
Library collection did not have a card index or database available to me. Instead the 
librarian suggested book titles and I scanned the spine of the books to find 
Bibliotherapeutic themes.  Surprisingly the hospital had few books that suited my 
purpose but what I discovered was that their collection provided another escape for the 
young patients. The books took them away from their problems and out of the hospital 
for a brief period of the day.  Bedridden children were able to select a book from the 
book cart or listen to books read over the hospital’s closed circuit television, during story 
hour.  In the hospital’s special collections was Riley’s Socks, a story that was published 
about one of their patients. Teachers who wish to use that story in their classroom will 
have a more difficult time finding that title. The other titles can be purchased online for 
teachers who wish to develop a personal collection for their classrooms. 
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 In total 67 books were surveyed. The holistic analysis of the imagery revealed that 
while most books had human characters, 7.4 percent of them had animals for main 
characters and 1 book had a leaf. Cultural diversity was evident in 51 percent of the 
books, however only 18 percent had a main character who was a person of colour. The 
visible minorities represented in the books most often included, African-American and 
Spanish; a few titles had Asian characters and one book  (Grandfather’s Story Cloth) 
introduced its readers to the rich Laos Hmong culture. In some cases where photos were 
used rather than illustrations, the photos dated the books making them less appealing to 
today’s audience. One illustration included a mom breastfeeding that means for most 
school libraries it would not be a title they could purchase. 
 A survey of the text showed that although 39 percent of the titles were shelved 
under non-fiction, 69 percent of the picture books subtly blended facts into their 
storyline. The storyline then determined which therapeutic category the book would be 
listed under. For classroom use, 90 percent of the titles were interactive indicating a 
teacher could use them in a guided reading session with his/her class. To help teachers 
with developing class discussions (a key component of bibliotherapy), 21 percent of the 
books provided discussion questions.  Some books were identified for “reactive” therapy 
because these books were more personal and spoke to the reader on a one-on-one basis. If 
a child were to be given a “reactive” book by a teacher, the school counselor should be 
involved in a debriefing session to help the child make connections and learn coping 
mechanisms for his or her life situation. While the books this researcher encountered 
touched on themes such as aging, cancer, family dynamics and death, 30 percent of the 
titles explored the world of students with special needs. In the inclusive classroom, 
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mainstream students may not understand the needs and behaviors of their classmates with 
special needs. It is on this topic books can make real connections to a classroom situation 
and encourage empathy and understanding in the class. 
 An inclusive classroom is not only one containing students with special needs, it 
is one that includes all children and addresses the many life situations they come from. 
Elementary students may have parents who are sick, substance abusers, divorcing or in a 
gay/lesbian relationship. The student may have an aging grandparent who is suffering 
from Alzheimer’s or has recently died. Elementary students may be struggling with math 
or sharing in the classroom. The collection of books offered coping mechanisms for a 
variety of life and classroom situations. Where’s Mom’s hair? by Debbie Watters is a 
picture book which shares through real photos a family’s journey through cancer. Maria 
Shriver, in her book What’s Happening to Grandpa? attempts to answer questions 
children may have about their aging grandparents. Heather Has Two Mommies published 
twenty years ago is one of the very few books located on the library shelves that explored 
family dynamics in terms of sexual orientation. Richard C. Langston tackles the sensitive 
issue of alcoholism from a theory based perspective in his book When Someone in the 
Family Drinks too Much. Teachers may be able to reach the new student in class with 
Phyllis Limbacher Tildes’ The Garden Wall or help the students think of others with It's 
Hard to Share my Teacher by Joan Singleton Prestine. The literature reminds a teacher 
that they are not a guidance counsellor but rather a member of a team that can use these 
books to help make a difference in the life of a child.  
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Conclusion 
 Bibliotherapy is an important tool for the inclusive classroom. It is important that 
there is enough classroom time to properly debrief the book with a follow up discussion 
and activity. Characters in books can help students find a voice to express their feelings 
and learn coping skills they can apply to their own life situation.  Teachers must exercise 
caution when approaching certain sensitive issues. They should notify their principal and 
school counsellors that there is an issue in their classroom or with a student that they feel 
a bibliotherapy strategy will address. The best bibliotherapeutic results come when the 
home and school work together.  
 Therapeutic book titles can be found on websites and ordered by teachers to use in 
their classroom. Teachers should pre-read their selection before bringing them into the 
classroom. The Maich and Kean (2004) questions were suggested by a number of authors 
as important selection criteria for teachers to use. In this small survey of books available 
the study showed that cultural diversity is still under-represented in the images. A teacher 
should carefully choose picture books that reflect the diversity of their classroom. The 
literature confirms that bibliotherapy is more successful if students can see themselves 
represented in the text and images of books brought into the classroom. 
 New issues come into the classroom each day. Teachers who have their own 
library of resources in the classroom can quickly address these issues. Bibliotherapy 
develops empathy and understanding among their students.  When teachers have time to 
plan for bibliotherapy Maich and Kean underline the fact that these books can be 
incorporated into the regular curriculum.    
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 Success of bibliotherapeutic strategies can be measured by observing classroom 
dynamics before and after interventions. Children who can draw parallels between their 
lives and that of the character’s, show the first signs of success. A positive change in the 
emotional health of a student demonstrates that bibliotherapy has met with greater 
success. The greatest measure of success for a teacher/practitioner of bibliotherapy comes 
when they observe a child using the coping skills they learned to face a social or 
emotional problem. 
 
Further Research 
 This paper has created more ideas for research. The review of the literature 
identified more picture books that this researcher would like to locate for possible use in 
her classroom. The development of a larger database of therapeutic books will be an 
ongoing exercise of this researcher. One of the most difficult areas to access was grade 
level equivalence since many therapeutic books are not listed in academic databases like 
Scholastic. Reading level assessment using an accepted scale would improve the 
annotated bibliography presented in this document. 
 The value of bibliotherapy is clear, yet a forum should be created for teachers to 
discuss the practical application of bibliotherapy strategies in their classrooms. Teachers 
at the forum can share their best practises and other interested parties like counsellors, 
principals and parents can learn how they can work together as a team to reach the child 
in need. 
 Most importantly a controlled classroom experiment will allow an opportunity to 
test all the theories raised by the authors presented in the Review of the Literature. 
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Research could help identify which bibliotherapy stategies are most effective for the 
inclusive classroom. The social and emotional well being of students in classrooms 
without bibliotherapeutic interventions could be compared to the social and emotional 
well being of students in classes where bibliotherapy strategies are part of the lesson 
delivery.  
 Further research has already revealed more titles to add to the database and it 
would be helpful to test out these books in a real audience to determine their 
effectiveness and appropriateness to an inclusive classroom. 
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APPENDIX A 
 
Holistic Critique of Imagery by Theme 
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Holistic Critique of Text by Theme 
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APPENDIX C 
 
Annotated Bibliography of Picture Books  
Exploring Various Bibliotherapeutic Themes for Classroom Use 
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Bibliotherapy Theme: Aging 
 
Greenfield, E., & Gilchrist, J.S. (1993). William and the good old days. New York, NY: 
HarperCollins Children’s Books. 
 
 
William’s grandmother is in the hospital so he tries very hard to 
remember what she was like before she got sick. The pictures and 
story show a close-knit family and a caring community. The story 
explores a child’s feelings of loss, sorrow and hope. 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page picture book captures the struggle of a child when a grandparent gets sick. 
The story is sensitive, non-repetitive and very believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The book will interest early elementary students and can be read easily by middle 
elementary students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story addresses a child’s fears and concerns when a loved one is in the hospital. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
An African American boy is trying to understand his grandmother’s illness. NO 
aggression is demonstrated and a true community is represented by the action and text. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
William thinks about what it will be like when his grandmother comes home from the 
hospital. He observes her slow recovery and with the help of family and his community 
realizes things will not be the same.
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Bibliotherapy Theme: Aging 
 
 
Grossnickle Hines, A. (1993). Gramma's walk. New York, NY: Greenwillow Books. 
 
Donnie’s Grandma gets around in a wheelchair, but to 
Donnie she is just like she used to be. They sit together, and 
they walk together using their imagination. They have 
conversations on the beach, commenting on the view, the 
sounds, and what they feel. This book reflects acceptance of 
all people and the strength of intergenerational love. 
  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
Yes the story is simple, clear, non-repetitious, and believable. Readers follow along with 
Donnie’s walk in 29 pages with this Gramma and can feel as though they too are walking 
with them. 
 
Is it at an appropriate reading level and developmental level? 
 
Reading level wise this book would be appropriate for a child in the early elementary 
grades. This book would also be developmentally appropriate for the early elementary 
child. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals are all appropriate for a grandchild dealing with 
the changes of a grandparent. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is weak cultural representation with only an all white family presented. There are 
only two characters in this story, Grandmother and Grandson. No aggression is 
displayed. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The one coping skill represented is the walk in the pair’s imagination.  Using their 
imagination Donnie is able to walk with his Gramma again just like she used to. This 
story was the boy’s resolution, he wanted to be able to walk with his Gramma again, but 
she was physically unable to, so she and he walked in their minds together. 
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Bibliotherapy Theme: Aging 
 
 
Fox, M. (1987). Wilfrid Gordon McDonald Partridge. London, UK: Puffin Books. 
 
Wilfred Gordon McDonald Partridge lives next to a retirement 
home and loves visiting all the occupants. Each one of them is 
special to him, but Miss Nancy has a special place in his heart. 
Miss Nancy has lost her memory, and though Wilfrid does not 
know what a memory is, he help her find it. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple and musically phrased in 26 pages. The plot is non-repetitious and 
believable. 
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary school student would enjoy reading this book, along with being read 
this book. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes this story fits with relevant feelings, needs, interests, and goals of a young boy 
searching out the meaning and strength of memories. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
All the characters in this story are white, but gender inclusivity is present. Aggression is 
not presented in any form in these pages. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Wilfrid helps Miss Nancy remember by collecting items that may have some memory 
attached to them. The resolution of the story is that Miss Nancy begins to remember little 
facts from her life. 
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Bibliotherapy Theme: Aging 
 
 
Johnson, A. (1993). When I am old with you. New York, NY: Scholastic Inc. 
 
A young girl imagines the future she has with her Granddaddy, 
when she is old with him. In the future they will sit in rocking 
chairs, and talk about everything. The message brought through this 
story is that people do not have to be the same age to have happy 
times together. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
During their time together the child talks about when she will be old with her 
granddaddy. The story is not logical yet it is believable. The line “when I am old with 
you” is repeated throughout the story. 
 
Is it at an appropriate reading level and developmental level? 
 
The beauty of imagination and the suspension of reality works well for early to middle 
elementary school. Older children may scoff at the notion that a grandfather could stop 
aging to allow their grandchild to catch up to them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The child narrates the story and their words are full of hope and dreams of what life will 
be like when she can sit in a rocker beside her granddaddy. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The characters in the story are only African-American. The child is gender neutral and 
may indeed be a boy because no gender specific pronouns are used. There is only a bond 
of love in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The child is intent to do all the aging so she can share many memories with her 
grandfather. While she speaks of all these events she and her grandfather are acting them 
out in real time. The child does not imagine a world without her granddaddy. 
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Bibliotherapy Theme: Aging 
 
 
dePaola, T. (2000). Nana upstairs and Nana downstairs. Puffin Books USA, 2000 
 
Every Sunday 4-year-old Tommy would visit his Grandmother’s 
house. His Grandmother would always be busy downstairs, and his 
Great Grandmother is always upstairs in her bed. When his 94-
year-old Great Grandma passes away Tommy becomes very 
confused. His mother comforts him and explains the power of 
memories. She says that his Great Grandmother is in his memory 
and she will come back when he thinks of her.  
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 27-paged book is simple, clear, non-repetitious, and believable. Though the concept 
of death is a very difficult topic for children dePaola words his text so that young readers 
can understand his words. 
 
Is it at an appropriate reading level and developmental level? 
 
After the death of a loved one (or anyone) an early elementary aged child would be able 
to read this story for clarification, or this book could be read to them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings of sadness felt by the young boy after the death of his Great Grandmother 
are relevant to the story. His needs, interests, and goals are also achieved with the help 
of the rest of his family. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is little cultural diversity in this story with an all white family. Gender inclusivity is 
present, and there is no demonstration of aggression. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Tommy’s mother recommends to Tommy to remember the times he spent with his 
Grandmother, that way she can be with him again. No resolution is presented. 
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Bibliotherapy Theme: Alzheimer’s disease 
 
 
Shriver, M. (2004). What’s happening to Grandpa? New York, NY: Little Brown Books 
for Young Readers 
 
This book tells Kate’s story as she begins to understand her 
Grandpa’s Alzheimer’s. Not only does the book reflect on the 
changes his condition will have on the family, but also reflects 
on Kate’s concerns with growing old. Through talking with 
God, and creating a scrapbook of the still intact memories, 
Grandpa is grateful for the good life he has been given. 
  
 
Is the story simple, clear, brief, non-repetitious, and 
believable? 
 
This is a lengthy text of 38 pages. The text is simple, clear, non-repetitious, and 
believable. 
 
Is it at an appropriate reading level and developmental level? 
 
A child in middle elementary could comfortably read this book. Developmentally this 
book could be read to a class of early elementary students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with all relevant feelings, needs, interests, and goals of a young child 
dealing with the changes of an aging grandparent, more specifically Alzheimer’s. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The cultural predominantly displayed in this text is white, there is one African American 
friend of Kate presented once. Gender inclusivity is present. Grandpa gets frustrated with 
not being able to do things as he used to, but he realizes it is the disease, and works at 
finding comfort from God. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills Kate presented include remembering the good times she had with her 
Grandpa and continually respecting him. She makes a scrapbook with him to help him 
hold onto the memories he still has. The book ends with Kate’s realization that her 
Grandpa may forget things in his brain, but he will always remember them in his heart. 
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Bibliotherapy Theme: Alzheimer’s disease 
 
Gerdner, L, & Langford, S. (2008). Grandfather's story cloth. Walnut Creek, CA: Shen's 
Books. 
Chersheng’s grandfather has Alzheimer’s disease, and Chersheng 
feels sad and helpless. His mother gives him Grandfather’s story 
cloth that was stitched by him and tells his life story. Looking at 
the story cloth Grandfather’s memories come alive, and he 
describes his life before the war forced him to move to America. 
This book is presented bilingually in English and Hmong. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
It is a lengthy story at 32 pages but reasonable to read in one sitting. The words are 
simple and clear, and the plot is non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
This book could comfortably read and understood by a student in middle school. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a young child trying to 
understand the complexity of Alzheimer’s. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The one culture demonstrated in this story is Laos, the life of a Hmong tribe family. 
Gender inclusivity is present. There is no aggression presented. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Chersheng is encouraged to help his Grandfather by doing things that make him feel 
better rather than something that may get him frustrated. Chersheng draws with his 
Grandfather. Chersheng’s resolution is to continue to respect and love his Grandfather.  
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Bibliotherapy Theme: Alzheimer’s disease 
Van den Abeele, V. (2008). Still my Grandma. Walnut Creek, CA: Shen's Books. 
Camille’s grandma has Alzheimer’s disease. Even though Camille 
sees her Grandma putting shoes in the refrigerator she still 
recognizes that she can still do things with her Grandma. Van den 
Abeele gives many specific examples that children with similar 
experiences will be able to relate to. The book hopes to help children 
realize that though their Grandparents actions may change, their love 
never will. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a brief 23-page book, with simple and clear words, and non-repetitious and 
believable plot. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be understandable to a student in middle 
elementary. The text will also be developmentally appropriate for middle elementary 
school students.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings presented by Camille are confusion but also love. Her Grandmother’s need 
for familiarity is addressed. The important interest of family is reflected throughout, and 
the goal to continue to love even though a family member is acting different is continually 
stressed.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity presented in this story. The main three characters are 
females, and only one male is presented in this story, a doctors. No aggression is 
demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping strategies the family does include keeping family traditions alive, continuing 
to do special things together just as they did before the disease. Camille’s resolution is 
her knowledge that this lady is still her Grandma who loves her, and that she loves back.  
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Bibliotherapy Theme: Family Dynamics- Alcoholism 
 
Langsen, R.C. (1996). When someone in the family drinks too much. New York, NY: 
Dial Books for Young Children. 
 
A self-help guide for children who must cope with alcoholism 
in the family setting. It looks at the role each family member 
plays when there is an alcoholic in the family. The book 
written by a therapist helps children understand alcoholism. It 
will help young readers in understanding their own feelings 
and give them valuable information for guidance and support. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is factual and direct in its approach of a very real family issue. It is 28 pages in 
length and highlights the many aspects of the issue. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be for students in middle school. The developmental level would 
be appropriate to be read to an early elementary or middle elementary school child or 
any child a teacher suspects is dealing with this problem at home. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the book is written by a family therapist who identifies the feelings alcoholism can 
cause and the way the illness can affect a family. The Animal characters allow a child to 
respond to the story from a safe distance. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Even though the book’s characters are dinosaurs there is some cultural diversity 
including Jewish and Christian elements. There is good gender inclusivity, good 
sensitivity to aggression by addressing that there may be anger around. The book stresses 
that it is ok to be angry but to look for ways to show anger that doesn't hurt yourself or 
others. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The characters in the book show some natural coping skills like being an enabler, which 
may not help the situation. Alcoholics Anonymous is mentioned as well as other sources 
of support for children experiencing this family dynamic. 
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Bibliotherapy Theme: Family Dynamics-Divorce 
 
Krasney Brown, L., & Brown, M. (1993). Dinosaurs divorce. Boston, MA: Little Brown 
& Co. 
  
This book uses cartoon dinosaur characters to describe to children 
what may happen in a divorced family. It could be read to a class 
where students are dealing with divorce of parents or a friend’s 
parents, but it is better suited for a student dealing with divorce 
personally to read as a form of reactive text. Teachers who 
recommend this title to a child should have the support of a school 
counsellor. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, and has clear explanations and instructions. It describes each topic 
briefly. It is a believable book of 32 pages in length. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be for students in middle school. The developmental level would 
be appropriate to be read to an early elementary or middle elementary school child going 
through divorce. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the book fits with relevant feelings, needs, interests, and goals of a child dealing with 
divorce of a parent or family member. The book discusses divorce words and questions. 
Topics that come up are: Why? What happens after? Living with one parent, visiting the 
other parent, having two homes, celebrating occasions, telling friends, meeting a 
parent’s new friends, living with stepparents, and having stepsisters/brothers. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Even though the book’s characters are dinosaurs there is some cultural diversity 
including Jewish and Christian elements. There is good gender inclusivity, good 
sensitivity to aggression by addressing that there may be anger around. The book stresses 
that it is ok to be angry but to look for ways to show anger that doesn't hurt yourself or 
others. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The characters in the book show coping skills and the book presents a resolution. 
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Bibliotherapy Theme: Family Dynamics-GLBTQQ 
 
Newman, L. (2000). Heather has two Mommies. Boston, MA: Alyson Publications. 
 
Heather Has Two Mommies was the first lesbian themed children’s 
book ever published, and is now celebrating its 20
th
 anniversary 
edition. When Heather’s goes to daycare she sees that families come 
in all different shapes and sizes, and that the most important thing in 
a family is that all the people in it love each other.   
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 24 paged book is simple, clear, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary child could read this book comfortably, however according to theme 
a middle school child may be more developmentally appropriate. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goal of all children who come 
from atypical family homes, step parents, single parent, same sex parents etc. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Some of the characters illustrated are culturally diverse. Gender inclusivity is present. 
No aggression is demonstrated.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping strategies encouraged are recognizing that lots of people have different families, 
and taking the time to talk to other parents. The resolution is realizing the fact that all 
families love each other and that is what is important.  
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Bibliotherapy Theme: Family Dynamics-GLBTQQ 
 
Garden, N. (2004). Molly's family. New York, NY: Farrar, Straus and Giroux. 
 
Each of the students in Molly’s class are asked to draw a picture 
of their family for Open School Night. Tommy looks at Molly’s 
drawing and tells her she can not have two Mommies. After 
talking about her feelings to Mommy, Mama Lu, and her teacher, 
she becomes confident enough to display her photo. She then 
notices all the different style of families her classmates have, and 
how even though they are different they all love each other.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
Molly’s story is simple, clear, non-repetitious and believable. The text is 30 pages long. 
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary student could read this book. Developmentally a middle elementary 
student might better understand it.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals presented in this story are relevant to all 
children who come from familyies without the typical father and mother scenario. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book presents a different cultural family in literature, but the characters are all 
Caucasian. No aggression is presented.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping strategies Molly used were asking questions of her Mommies when she had 
questions, and the class learned acceptance. When all the different types of families were 
displayed the entire class learned that though a family may look different as long as they 
love each other that is all that matters. 
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Bibliotherapy Theme: Family Dynamics-Homelessness 
 
Bunting, E. (1993). Fly away home. New York, NY: Clarion Books. 
 
Andrew and his Dad live in an airport, moving from terminal to 
terminal trying not to be noticed. All of their belongings are stored 
in a suitcase. When a bird who has been trapped in the air port 
finally finds freedom, Andrew is given hope that one day he will 
not be trapped.  
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 32 paged story is simple, clear, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level appropriateness would be suitable for an  early elementary student. 
Developmentally the topic may be suited better for middle elementary students.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goal of a boy who is 
homeless dreaming of a better life for him and his dad.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The background characters make this book somewhat multicultural, the main two 
characters are white. The boy display a bit of aggression in the form of anger when he 
discusses other people’s privileges.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
In order to survive in the airport the pair need money. The boy collects carts around the 
terminals, offers to carry passenger bags, and the father has a weekend job. The 
resolution for Andrew and his Dad is a hope for a better future.  
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Bibliotherapy Theme: Family Dynamics-Mental Health 
 
Moore Campbell, B. (2005). Sometimes my mommy gets angry. Toronto, ON: Puffin 
Books. 
 
This book truly represents childhood strength. The narrator of 
this story is a young girl, Annie who has a mother with a 
mental illness, bipolar mood disorder. The story discusses how 
Annie starts off with a nice mother in the morning, and how 
when she gets back from school she has changed. Through 
phone calls to her grandma and her own secret box she 
manages through the night. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a powerful story in 27 pages, the words are simple, clear, non-repetitious and 
believable. 
 
Is it at an appropriate reading level and developmental level? 
 
A student in late early elementary could sit down and read this book, however with such 
strong theme, this book may be more developmentally appropriate for middle elementary 
students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a young girl managing 
with a mother with bipolar disorder.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
African American characters and White characters are illustrated in this book. This is a 
single mother family, with a daughter, and the grandmother is also included. No male 
presence in the text. Lot of aggression is demonstrated in the text by the mother. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Many coping skills are presented in this text, including a child making an emergency box 
with food, and other comfort items that they could pull out when things got bad around 
the house. No resolution is presented; Annie continues to live her life working through 
her mother’s disorder. 
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Bibliotherapy Theme: Moving to a New Home/School 
 
Tildes, P.L. (2005). The garden wall. Watertown, MA: Charlesbridge Pub Inc. 
 
Tim and his family are moving into the city, and he is 
not very happy about it. Not only does he have to leave 
his best friend, and go to a new school, he also ends up 
living next to a girl who is deaf. He does not believe he 
could be friends with her, but as time goes on the two of 
them compromise and become close friends. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 29-paged story is simple, clear, brief, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary school aged child would be able to read and understand this story. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goals of not only a child who 
has recently moved, but also a child with hearing befriending a child without and vice 
versa.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book is very diverse culturally, characters included are white, African American, 
Asian, and Spanish. Gender inclusivity is also strongly present. No aggression is present. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills presented in the story are skill of compromising. When the two friends 
were working together on a project, the girl did what she liked, and Tim did what he 
liked, and in the end they had a great presentation. In the end Tim and his neighbor 
became great friends.  
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Bibliotherapy Theme: Family Dynamics-New Baby 
 
Lasky, K., & Knight, M.B. (1984). A baby for Max. New York, NY: Scribner Book 
Company . 
Max’s mother is expecting a baby girl, and he is not looking 
forward to it. This story explains Max’s journey about learning 
about the new baby, and growing to appreciate the responsibility 
of a baby. He learns that he must be responsible, trustworthy, and 
kind so as his baby sister grows up she can walk in his footsteps.  
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, and brief. The plot is non-repetitious and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this story would be appropriate to a child in middle elementary. 
Developmentally this book could be read to a child in early elementary or  middle 
elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story includes at the feelings, needs, interests, and goals that a new older brother or 
sister has when a new baby is on the way. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Cultural diversity and gender inclusivity are presented in the illustrations and text. No 
aggression is presented. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills presented to the new older brother or sister is to make sure to take time 
with each parent, play with new baby and get to know him or her. In the end Max has 
learned to love the new baby, because she is his sister. 
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Bibliotherapy Theme: Family Dynamics-New Baby 
 
Sears, M., Sears, W., & Watts Kelly, C. (2001). Baby on the way. New York, NY: Little 
Brown & Co. 
 
This book is a perfect book for a new brother or sister. Children 
have lots of questions when their mothers are pregnant, and this 
book hopes to answer them all. Questions are answered the way 
a child can understand, and guidance is given to the child for 
what they should do during the pregnancy. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, and brief. The plot is non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
A child in the early elementary classroom could comfortable read this book individually 
and would developmentally understand the topics addressed. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story includes at the feelings, needs, interests, and goals that a family has when a 
new baby is on the way. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The family presented in the story is an all white family, however there is an African 
American Doctor that is a minor character. Gender inclusivity is strongly represented. 
The father is always in the picture throughout the pregnancy and there are male and 
female doctors and nurses pictured.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The book does a very good job at describing everything children can do to help mommy 
while she is pregnant. The resolution presented is that even though there is a new 
member in the family, your parents will still love you. 
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Bibliotherapy Theme: Family Dynamics-Twins 
 
Rubel, N. (2004). Twice as nice: What it's like to be a twin. New York, NY: Farrar, 
Straus and Giroux. 
 
This book is a nice fun, and light-hearted book about twins, 
and being a twin. It has factual items such as differences 
between fraternal and identical siblings, and has 
miscellaneous facts about twins. It is filled with advice for 
teachers, parents, and friends of twins, it even has advice for 
the twins. It is a book that a teacher can suggest twins to read 
and discuss. As a guided reading lesson it has limited appeal 
unless questions arise from students in the classroom about 
twins. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, brief, non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for students in late early elementary 
and middle elementary. The developmental level is appropriate for  early and middle 
elementary students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, and interests of twins. Goals of individuality 
and  friendship are reflected upon.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The book demonstrates cultural diversity and gender inclusivity. Aggression is not 
mentioned at all throughout the book.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The book describes to twins how to work together and how to be twins apart. It advises 
twins to be yourself, find your own individual likes. The book also includes tips for 
teachers and parents. 
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Bibliotherapy Theme: Angry/Awful 
 
Prestine, J.S. (2001). Sometimes I feel awful. Greensboro, NC: School Specialty 
Publishing. 
 
In the child’s voice we learn how a positive day can turn negative. 
The words of the story help children identify what their feeling, 
and help them move on to coping with their feelings. The book 
sends the message that children may not have control over things 
that make them feel awful, but they do have control of what they 
do with their feelings.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, and brief. The book does repeat the issue of not saying 
anything at all, and the repercussions of holding feelings inside, the repetition is more for 
emphasis than for lack of words. The awful day described by the author is a believable 
plot line that children could identify with. 
 
Is it at an appropriate reading level and developmental level? 
 
The appropriate reading level for this book would be for middle elementary students. 
Developmentally this book could be read to students in late early elementary or middle 
elementary level.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes this story speaks to the needs of all children. All children have a wide variety of 
feelings, they may not have titles for them but they have them. The main character in this 
story is very relatable to a young child and each student reading or being read this book 
will be able to identify with the feelings the character is having. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book does represent multicultural characters and gender inclusivity. Aggression is 
displayed in this book, though it is displayed to explain that it is futile because the author 
is clear in making sure the main character identifies that what she did was wrong, and 
apologizes for her actions. The character then goes on to say what she should have done 
instead. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills are included in this book, the book encourages readers to talk about 
feelings instead of acting out. By the end of the book the main character thinks before she 
acts and asks for help, rather than getting frustrated or angry. 
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Bibliotherapy Theme: Anger 
 
Bingham, J. (2008). Everybody feels angry. New York, NY: Crabtree Publishing 
Company . 
 
Readers can identify with Kate, Tom, and Jessie who get 
angry when things do not go their way, or have something 
taken from them. Discussion questions are provided to help 
students relate the events in the book to situations in their own 
lives. This book can also be suggested to an individual student 
for quiet reading. 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious and believable. It is a 21 page book with 
dynamic illustrations with correlating text. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for the book is for those in middle elementary, but developmentally this 
book can be brought into the early elementary classroom where young children are 
learning about their feelings.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
All feelings that come with feeling angry are mentioned in this text. The needs, interests, 
and goal of someone that feels angry are also mentioned and explained. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book includes some cultural diversity with its character illustrations. Gender 
inclusivity is present, and any aggression displayed is of verbal means and coping 
strategies are taught.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills for angry feelings are suggested throughout the book, one suggestion is 
talking with others about personal feelings. The story ends with a resolution of feeling 
better and managing anger properly.  
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Bibliotherapy Theme: Frustration 
 
Kline, S. (1988). Don't touch. Toronto, ON: Puffin Books. 
 
 
 
(NO IMAGE)   
 
 
“Don’t Touch” are two words some active children hear more than 
their quieter classmates. Dan gets frustrated because he wants to touch 
and explore the world around him. When Dan is presented with some 
modeling clay he pokes, prods, and pulls to his hearts desire. This book 
was published in 1988 and may be difficult to find but its lesson is a 
good one. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 26 page book is simple, clear, non-repetitious, and a very believable situation in an 
early elementary classroom.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be for students in the early elementary grades, 
however would be a great resource for a guided reading session in the Junior 
Kindergarten and Senior Kindergarten classroom.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
All children knows what it feels like to hear “Don’t Touch!”, and this book displays a 
child’s needs to touch, and the goal of finding something they can touch.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no representation of cultural diversity in this book. The boy, Dan is unable to sit 
still and does get frustrated but does not show overt aggression to his classmates. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Dan’s day and his behavior improve when he is given something to touch. The lesson of 
this book seems to be aimed at the teacher or adult who need to provide manipulables for 
students who are tactile learners. 
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Bibliotherapy Theme: Disappointment 
 
Tyler, L.W. (1990). The sick in bed birthday. New York, NY: Puffin Books. 
 
Tucky the pig has come down with chicken pox on his birthday 
and his sent home from school. The disappointment is enormous, 
he cannot have his school party, or his sleepover, or his birthday 
cake. All he can do is stay in bed. Friends send get-well cards and 
gifts, and when he is better he gets his party after all. 
 
 
 
  
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page book is simple, clear, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for a child in early 
elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of sick days stuck in bed. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Because the characters are pigs and other animals, there is no cultural group 
represented. Gender inclusivity is present in that both dad and mom took care of their 
sick child.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
Tucky tries to cope with his disappointment by keeping busy and keeping his mind off 
missing all his birthday events. The resolution is that he does get his birthday once he is 
over his chicken pox. 
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Bibliotherapy Theme: Scared 
 
Bingham, J. (2008). Everybody feels scared. New York, NY: Crabtree Publishing 
Company. 
 
This book helps children express and understand the feelings 
they have when they are scared. It also gives them new 
vocabulary and proper coping mechanisms to use when they feel 
scared. Teachers may use this book with their entire class or 
offer it to a child for self help. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, believable, and brief. The book identifies a variety of situations 
when a child might feel scared. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level for this book would be for early elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The book thoroughly describes the feeling of being scared and the needs one has when 
feeling this way. Elementary children are often scared and the book identifies the needs 
of a child who is feeling scared. It answers why you may be feeling scared, and how to 
comfort yourself so as not to feel scared. The goal of the book is clear, it identifies to 
children that everybody gets sad and there is no shame in admitting you are scared.. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
In this book there are both white and African American characters. No aggression is 
displayed in this book. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The book provides multiple coping skills such as making friends, comforting yourself with 
a blanket or stuffed animal. The book shows a resolution to the scared child by using 
coping skills and returning to not being scared. 
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Bibliotherapy Theme: Honesty 
 
Hallinen, P.K. (2008). Let's be honest. Nashville, TN: Ideals Children's Books.  
 
This little book, of only about 200 words, gently explains why it 
is best to tell the truth at all times. It is very primary and has 
bright and colorful paintings to introduce even the youngest child 
to the concept of honesty. 
It is a funny story that reinforces to all early elementary students 
that honesty is always the best policy. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is very simple and repeats the need for honesty to help teach the lesson. It is a 
21 page book that only hold approximately 200 words. 
 
Is it at an appropriate reading level and developmental level? 
 
This book is published as a paperback and as a board book that can be read to preschool 
children. The paperback can be read to an early elementary class to help raise the issue 
of honesty in the classroom.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Many times during elementary school the issue of honesty must be dealt with. The 
characters in the story are hurt when they discover they have been lied to and friendships 
are healed when the truth is told. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Some minor characters in the book show cultural diversity and there is gender 
inclusivity. Although the characters are saddened by their situation no aggression is 
shown. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Each situation in the story is resolved when the truth is told. Students learn that honesty 
is the best policy even if they think they might get into to trouble. Telling the truth 
even though it is hard to do makes the characters happy. 
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Bibliotherapy Theme: Anxiety 
 
Scieszka, J., & Smith, L. (2007). Math curse. New York, NY: Viking Juvenile . 
 
The math teacher, Mrs. Fibonacci announces “Almost 
anything can be a math problem” and the main character falls 
under her spell. Everyday activities are being spun into 
equations. The disorienting drawings create a more foreign 
setting, so that if your head was not spinning thinking about 
math problems, you will be spinning by viewing the 
illustrations. After discussing the book Teachers can set up an 
activity where students log the math curses they encounter 
each day and share their math with the class. 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple and clear in its purpose. It is told with all math problems, but the 
purpose is for things to get a bit hectic. It is 28 pages, reasonable length, and believable 
topic. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level is simple enough for early elementary, however the math concepts 
maybe more developmentally appropriate for late early elementary and middle 
elementary school children.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story is a perfect fit with all the feelings that come with the confusion and chaos 
of math. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Cultural diversity is only present in background images. The main character is stylized so 
that it is more an androgynous characters. Some summaries described the main 
character as a girl, but no features, or traits really classify the gender. The reader can 
then chose the main characters gender according to their needs.   
 
Do characters show coping skills and does the problem situation show resolution? 
 
The book is not too clear on the coping skills for Math anxiety, beside the fact that many 
people stress and have difficulties with math. By the end of the book the main character 
has figured out his/her own way to understand Math problems. 
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 Bibliotherapy Theme: Sad 
 
 
Rosen, M., (2005). Michael Rosen's sad book. Cambridge, MA: Candlewick. 
 
This book is a personal account of a man’s feelings after losing his 
son. It covers a wide variety of feelings such as sadness, anger, 
despair, and hopelessness, and provides coping mechanisms to 
readers to help them feel more like themselves. This book can be 
read to a classroom or by a student individually. Be prepared for a 
stir of emotions. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The book is simple with a deep theme. It is very clear in its wording, yet brief it is non-
repetitious and very believable. The author is writing from personal experiences, and a 
reader can tell the words come from the heart. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for a middle elementary 
classroom, and could easily be used in an upper elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The book fits with relevant feelings, needs, and interests of a sad person. The book also 
reflects on goals of how to not be sad, and what to do to feel better.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The book demonstrates cultural diversity and gender inclusivity. The topic of aggression 
is mentioned and the reader is advised to let it out without hurting yourself or others.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The character shows coping skills, but is clear to say that you may still feel sad. 
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Bibliotherapy Theme: Sharing 
 
Prestine, J.S. (1994). It's hard to share my teacher. Torrance, CA: Fearon Teacher 
AIDS. 
 
 
Josh helps tell his story about his difficulty with sharing his 
teacher with his classmates.  Throughout the book he learns 
why a teacher must be shared. This book would be an 
appropriate resource in the early elementary classroom, 
when students are learning to share, and getting used to 
having one adult for twenty plus students. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 31 page book is simple, clear, non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The appropriate reading and developmental level for this book would be for students in 
late early elementary or middle elementary classrooms 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals Josh experiences would be those a student in 
Senior Kindergarten and Grade 1 may go through in school.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The main character in this book is an African American boy. Gender inclusivity is also 
developed in this story. There is no mention of an aggression in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The character copes with the situation by identifying his problem. He then makes the 
realization that there is only one teacher for a big class of students, so he must be patient 
and wait his turn. 
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Bibliotherapy Theme: Sharing 
 
Prestine, J.S. (2001). Sometimes I feel awful. Greensboro, NC: School Specialty 
Publishing. 
 
In the child’s voice we learn how a positive day can turn negative. 
The words of the story help children identify what their feeling, 
and help them move on to coping with their feelings. The book 
sends the message that children may not have control over things 
that make them feel awful, but they do have control of what they 
do with their feelings.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, and brief. The book does repeat the issue of not saying 
anything at all, and the repercussions of holding feelings inside, the repetition is more for 
emphasis than for lack of words. The awful day described by the author is a believable 
plot line that children could identify with. 
 
Is it at an appropriate reading level and developmental level? 
 
The appropriate reading level for this book would be for middle elementary students. 
Developmentally this book could be read to students in late early elementary or middle 
elementary level.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes this story speaks to the needs of all children. All children have a wide variety of 
feelings, they may not have titles for them but they have them. The main character in this 
story is very relatable to a young child and each student reading or being read this book 
will be able to identify with the feelings the character is having. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book does represent multicultural characters and gender inclusivity. Aggression is 
displayed in this book, though it is displayed to explain that it is futile because the author 
is clear in making sure the main character identifies that what she did was wrong, and 
apologizes for her actions. The character then goes on to say what she should have done 
instead. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills are included in this book, the book encourages readers to talk about 
feelings instead of acting out. By the end of the book the main character thinks before she 
acts and asks for help, rather than getting frustrated or angry. 
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Bibliotherapy Theme: Violent 
 
Sanders, P., & Myers, S. (1993). What do you know about feeling violent. London, UK: 
Franklin Watts Ltd . 
 
This book aims to give the reader a better understanding of some of 
the feelings people may have about the use of alcohol. Each chapter 
introduces a different aspect of alcohol use and abuse and how it 
affects students who are exposed to this life situation. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The book is simple, clear, and believable. It is one of the lengthier therapeutic books, 32 
pages with lots of text. 
 
Is it at an appropriate reading level and developmental level? 
 
Both the reading level and developmental level would be appropriate for middle and 
upper elementary students. Strong mature themes are included.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goes that come up in violent 
situations. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is some cultural diversity within the story. Gender inclusivity is present. 
Aggression is identified and dealt with. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills for violent actions are identified, and resolutions for the various scenarios 
are presented. 
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Bibliotherapy Theme: Cancer 
 
Madill, F. (2001). My Mummy is sick: A story about breast cancer. Toronto, ON: 
Canadian Breast Cancer Foundation. 
This book is a personal story written by a young mother who was 
diagnosed with breast cancer at 35. She not only wrote this book 
to help her children understand, but also for young families going 
through similar experiences. The writer is also an elementary 
teacher with expertise in child psychology and early childhood 
education. The story leads us through each stage of her illness, and 
ends with a happy ending.  
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This book is a 23 page book filled with personal experiences. The words are simple and 
clear for young readers trying to understand cancer. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for early elementary students. 
Developmentally the topic and illustrations may be more appropriate for middle 
elementary. There is a photo displaying nudity. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals because it is a true 
personal story of a mother’s journey through cancer. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity in this book, but there is gender inclusivity. There is no 
aggression displayed or discussed in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The story tells about how the children coped with their mother having cancer, some 
examples were that they constantly told her they loved her, they drew pictures, and 
visited her when she was in the hospital or during treatments. The resolution for this 
situation is the hope for recovery. This story ends with a happy ending, but some of the 
children’s stories may not end this way. 
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Bibliotherapy Theme: Cancer 
 
Krisher, T. (1992). Kathy's hats: a story of hope. Park Ridge, IL: Albert Whitman & 
Company.  
This picture book tells the story of a girl’s life surviving cancer. 
It focuses on her wide variety of hats that she wears as a result 
of losing her hair. The book is quietly straightforward about the 
fear and pain of cancer, and instead focuses on the message of 
strength of the person on the inside. What’s important is how a 
person thinks about things. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious, and believable. The author’s daughter had 
childhood cancer and writes this 30-page book from the heart. 
 
Is it at an appropriate reading level and developmental level? 
 
This book would be appropriate for the early elementary classroom for both reading 
level and developmental level 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Because the author has dealt with childhood cancer in her family, all the feelings, needs, 
interests, and goals of the characters are from personal experiences.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is some cultural diversity visible in minor characters. Gender inclusivity is also 
present. There is no mention of aggression.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The girl’s coping skills are to make each of her hats special. The resolution to this story 
is the girl ends up being cancer free.  
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Bibliotherapy Theme: Cancer 
 
 
Watters, Debbie. (2005). Where's Mom's hair? Toronto, ON: Second Story Press. 
This personal photo story depicts a family through each step 
of fighting their Mother’s cancer. It is excellent at answering 
questions children have when a loved one is diagnosed with 
cancer. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is definitely a believable story because it is a depiction of a real family’s journey in 
31 pages. The words are simple, clear, and non-repetitious because they were taken right 
from the mouths of the writer’s (also main character cancer survivor) children.   
 
Is it at an appropriate reading level and developmental level? 
 
This book’s reading and developmental level would be appropriate for the early 
elementary classroom.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This is a true story with relevant feelings, needs, interests, and goals of a family’s journey 
through cancer, with relevant photos from their life.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
All the characters in the book are white. Gender inclusivity is present, and there is no 
aggression displayed. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
This family had many coping strategies, not only for their Mom, but also for themselves. 
At the beginning of their Mom’s treatment they held a hair cutting party, and after her 
chemotherapy was over they throw a hair growing party. The resolution was a happy 
one; the mother’s hair began to grow back. The book was also clear in saying even 
through this entire journey they were still a family and they would be together through 
everything.  
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Bibliotherapy Theme: Cancer 
 
Numeroff, L., Harpham, W.W., & McPhail, D.M. (2001). The hope tree: kids talk about 
breast cancer. Toronto, ON: Simon & Schuster Children's Publishing. 
 
This story is a compilation of stories from a group of children’s lives 
as they dealt with cancer, and/or other illness. Dr. Wendy Harpham 
teamed with Laura Numeroff to publish true stories to help other 
children dealing with the changes and stress of family illness. 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
All the stories in this picture book are short stories of a child’s journey through family 
illness. It is 20 pages with a good deal of text, but reasonable length. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for a student in the early 
elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
All the stories included in this book fit with relevant feelings, needs, interests, and goals 
of children dealing with cancer. They are true stories of children living with family 
illness.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Because the children are depicted as animals, there is no specific culture depicted 
throughout the book. Gender inclusivity is displayed, and aggression is not mentioned. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
In their stories the children share the coping strategies they did to help them and their 
family. Children speak of creating a hope tree, fun box, and helping with chores around 
the house. Some stories had a resolution while others are still in the process of working 
through cancer. 
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Bibliotherapy Theme: Cancer 
 
Vigna, J. (1993). When Eric's Mom fought cancer. Concept Books. 
 
This book demonstrates a young boy’s frustration and anger at his 
mother’s sickness. He is confused and saddened by the treatments 
and therapies that make his mother sicker than when she left. The 
book teaches children to have hope, and shows them it is okay to be 
angry at a parent’s illness.  
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page story is simple, clear, non-repetitious and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for middle elementary school 
students. Developmentally, this story could be read to early elementary school children. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a young child dealing 
with the stress and frustration of a parent with cancer. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Minor characters represented in this book are African American and Asian. In regards to 
gender inclusivity, the only male characters are the boy and father, all other characters 
are female. Aggression is demonstrated sensitively. The boy destroys a snow woman that 
he made for his mom after she was too tired to appreciate it, but the mother forgives him 
and he apologizes. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
There are a minimal amount of coping skills in this book. When the doctor tells Eric’s 
mom that she is getting better, the mother tells her husband to take Eric on a long 
awaited ski trip to get some normalcy back into his life. The story resolution gives the 
hope of a full recovery; the book ends with the doctor saying she is getting better.  
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Bibliotherapy Theme: Cancer 
 
Clifford, C. (2002). Our family has cancer too. Minneapolis, MN: University of 
Minnesota Press. 
 
This book is an educational book for children whose families 
have been touched by cancer. The book is divided into sections 
such as “Questions to Ask” and sections set aside for readers to 
“Stop and discuss”. A variety of worksheets, and a glossary help 
students and families keep the lines of communication open.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a longer text at 54 pages, but sections are broken down nicely if only parts of the 
book want to be read. The sentences are simple, and the strategies and stories presented 
are believable. 
 
Is it at an appropriate reading level and developmental level? 
 
A middle elementary school student could comfortably read this on their own, and 
understand the topic developmentally. 
  
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of children dealing with a 
person with cancer in their family. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity in the illustration. Gender inclusivity is present. No 
aggression is demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills presented include children helping around the house, letting mom sleep, 
and giving her cards and gifts to show they are thinking of her. The resolution to this 
story ended with the mother’s cancer going  into remission. 
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Bibliotherapy Theme: Cancer 
 
Goodman, M.B. (1991). Vanishing cookies. Toronto, ON: Benjamin Family Foundation. 
 
This book is written in question answer format, and based on a 
psychologist’s (Michelle Goodman’s) work with children who have 
parents with cancer.  
 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The book is simple, clear, non-repetitious, and believable. It is a lengthy book of 31 
pages with a lot of text. While the child is reading this individually they should read the 
sections appropriate to them or one section at a time.   
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be appropriate for middle elementary school students. A parent 
could read this to their early elementary school child. This is a more reactive book, than 
interactive. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This book is a compilation of a psychologist’s work with children. Relevant feelings, 
needs, interests, and goals Goodman observed are displayed in this text.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity. Gender inclusivity is present. Aggression is present, and 
the message about “feeling angry is normal” is stressed. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Included in the text is a section on what to do when someone you know has cancer. It is 
filled with coping strategies that reader can use. Some of the children’s stories had a 
happy ending, while others continue to deal with cancer. Resolutions are not stated.  
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Bibliotherapy Theme: Cancer 
 
Allen, L. (2009). Riley socks. Tamarac, FL: Llumina Kids. 
Riley Socks tells the story of Riley Allen’s victorious battle 
with cancer. It is a rhyming book filled with uplifting 
thoughts of absolute belief that everything is going to be ok. 
After surgery Riley finds she has a special sock that helps 
her in her recovery. Riley embraces her uniqueness, and 
enjoys telling her story to anyone that asks about her sock. 
This book is an inspirational read for all ages. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a true story, displayed in a simple, clear, and non-repetitious way.  
The story is told in 20 pages. 
 
Is it at an appropriate reading level and developmental level? 
 
This book is appropriate for an early elementary child both with reading level and 
developmental level.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Riley Allen’s story fits with relevant feelings, needs, interests, and goals of a child with a 
rare cancer. She realizes she is unique, and more importantly that she can still do 
everything any other child can do.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity; all the characters in this story are white. Gender 
inclusivity is very weak. Aggression is not present in this story.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
Riley’s coping skills include her positive outlook on her new life and her determination to 
do all the things she used to do before cancer. Her resolution is her realization that she 
may look different, but she is the same as all the other children.  
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Bibliotherapy Theme: Sickness 
 
Greenfield, E., & Gilchrist, J.S. (1993). William and the good old days. New York, NY: 
HarperCollins Children’s Books. 
 
 
William’s grandmother is in the hospital so he tries very hard to 
remember what she was like before she got sick. The pictures and 
story show a close-knit family and a caring community. The story 
explores a child’s feelings of loss, sorrow and hope. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page picture book captures the struggle of a child when a grandparent gets sick. 
The story is sensitive, non-repetitive and very believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The book will interest early elementary students and can be read easily by middle 
elementary students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story addresses a child’s fears and concerns when a loved one is in the hospital. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
An African American boy is trying to understand his grandmother’s illness. No 
aggression is demonstrated and a true community is represented by the action and text. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
William thinks about what it will be like when his grandmother comes home from the 
hospital. He observes her slow recovery and with the help of family and his community 
realizes things will not be the same.
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Bibliotherapy Theme: Cancer/Sickness 
 
Johnston, M. (1998). Let's talk about when someone you love is in the hospital. New 
York, NY: PowerKids Press. 
 
 
This book discusses visiting loved ones in the hospital. It gives 
advice to readers about how to make them feel better, it describes 
how they will look as patients, and explains the scary feelings one 
has when a loved one is in the hospital.  
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious, and believable. The book is 23 pages in 
length. 
 
Is it at an appropriate reading level and developmental level? 
 
Reading level and developmental level is appropriate for a student in early elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a child with questions 
about family in the hospital.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book is culturally diverse, major characters are African American. The book 
promotes gender inclusivity. No aggression is demonstrated in this book. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills are presented, ideas are given to children to help person get well. 
Resolutions are not presented, except the idea and hope that the patient gets well quickly 
and can return home. 
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Bibliotherapy Theme: Sickness 
 
Wickstrom, S. (1989). Mothers can’t get sick. New York, NY: Crown Publishers. 
 
While collecting nuts for Ben’s third birthday, Mama catches a cold. 
Having too much to do she continues working on preparing for the 
birthday celebration. Even when Grandpa takes the kids for a hike to 
give her time to rest she finds other things to do. By the time the party 
comes Mama is too sick to leave bed, and the party is held in her 
bedroom. This book inspires children to think about why their 
mother’s are so important. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page story is simple, clear, and non-repetitious. Some of mother’s actions seem a 
bit over exaggerated being sick, but it makes the point a bit more clearly for younger 
readers. 
 
Is it at an appropriate reading level and developmental level? 
 
The appropriate reading level for this book would be for middle elementary students. 
Developmentally this book would be appropriate for students in early elementary and 
middle elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goals.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Because the characters are mice there is no specific culture represented. Gender 
inclusivity is strongly represented. When mom gets sick, the grandfather takes the kids 
out to give mom time to rest, while dad and the children bake a cake and clean up. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The mother does not comply with coping skills for being sick, but the rest of the family 
assist in giving her chances to rest, though she does not use them. Resolution for the story 
is mother is too sick to do anything, and she realizes her family appreciates her for being 
her, and not just for what she does for the family. 
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Bibliotherapy Theme: Sickness 
 
Tyler, L.W. (1990). The sick in bed birthday. New York, NY: Puffin Books. 
 
Tucky the pig has come down with chicken pox on his birthday 
and his sent home from school. The disappointment is enormous, 
he cannot have his school party, or his sleepover, or his birthday 
cake. All he can do is stay in bed. Friends send get-well cards and 
gifts, and when he is better he gets his party after all. 
 
 
 
  
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page book is simple, clear, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for a child in early 
elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of sick days stuck in bed. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Because the characters are pigs and other animals, there is no cultural group 
represented. Gender inclusivity is present in that both dad and mom took care of their 
sick child.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
Tucky tries to cope with his disappointment by keeping busy and keeping his mind off 
missing all his birthday events. The resolution is that he does get his birthday once he is 
over his chicken pox. 
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Bibliotherapy Theme: Sickness 
 
Brandenberg, F. (1990). I wish I was sick too! West Jeddore, NS: Mulberry Books. 
 
This book portrays the perfect sibling envy scenario. One sibling is 
jealous of all the special things the other one receives because they 
are sick. It is a very realistic portrayal of how a sick child feels, with 
a nice surprise ending. 
 
 
  
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page picture book is a simple, clear, non-repetitious, believable plot about a 
sibling jealousy of a sick child being favoured with special things. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be appropriate for an early elementary child. Developmentally 
this book would be appropriate for an early elementary or middle elementary child. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits perfectly with feelings, needs, interests, and goals of one healthy child 
being jealous of the special treatment the other child receives while being sick. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
No cultural diversity is presented because the characters are cats. Both the mother and 
father tend to their sick child displaying gender inclusivity. Aggression is not present. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills of the non-sick child included being responsible for a bit more things 
around the house. The resolution sums up best with the last page of the book, “Best part 
of being sick is getting well”. 
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Bibliotherapy Theme: Death 
 
Powell, E.S. (1991). Geranium morning. Minneapolis, MN: Lerner Publishing Group. 
 
 
Two friends who have lost parents learn to deal with their 
grief together. Even though one parent died suddenly in 
an accident and one by illness they both struggled with 
the same things. Students who are dealing with the loss of 
a parent or loved one will find in this book that they are 
not the only ones who are suffering, and that they should 
not blame themselves for death. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a longer story of 23 pages. The plot is simple, clear, non-repetitious, and 
believable. 
 
Is it at an appropriate reading level and developmental level? 
 
Both the reading level and developmental level would be appropriate for a child in early 
elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
All the feelings, needs, interests, and goals are those of a child dealing with the death of a 
close relative. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The characters in this story are all white, but gender inclusivity is present. Beside verbal 
abuse displayed by a minor bully character, there is no demonstration of aggression. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills presented in this story included finding another person going through the 
same things and joining a counselling group. The story’s resolution is the boy being able 
to go get geraniums  and being able to sleep in on the weekends, things he has not been 
able to do since his father died. 
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Bibliotherapy Theme: Death 
 
 
Buscaglia, L. (1982). Fall of Freddie the leaf. Thorofare, NJ: SLACK, Inc. 
 
Even with a main character as a leaf, this touching tale teaches 
people of all ages who have lost loved ones to find the strength 
and courage to welcome joy back in their life. 
 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The tale of Freddie is simple, clear, non-repetitious and believable. It is told in 27 pages 
 
Is it at an appropriate reading level and developmental level? 
 
A child in the early elementary years would be developmentally ready for this book, and 
would have the reading skills in order to do so. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals of this story fit in with the curiosity children have 
about life and death. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no identified culture in this story because the characters are leaves. But all the 
leaves included in the story are unique and have different colours. Minimal amount of 
gender inclusivity, the two main leaves are male, which have female friends. Aggression 
is not present in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The one coping skill present in the book is the realization and the accepting of death. The 
resolution the book ended with was with the fact that after the leaf dies, it nourished the 
tree.  
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Bibliotherapy Theme: Death 
 
 
Rosen, M., (2005). Michael Rosen's sad book. Cambridge, MA: Candlewick. 
 
This book is a personal account of a man’s feelings after losing his 
son. It covers a wide variety of feelings such as sadness, anger, 
despair, and hopelessness, and provides coping mechanisms to 
readers to help them feel more like themselves. This book could be 
read to a classroom or by a student individually. Be prepared for a 
stir of emotions. 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The book is simple with a deep theme. It is very clear in its wording, yet brief it is non-
repetitious and very believable. The author is writing from personal experiences, and a 
reader can tell the words come from the heart. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for a middle elementary 
classroom, and could easily be used in an upper elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The book fits with relevant feelings, needs, and interests of a sad person. The book also 
reflects on goals of how to not be sad, and what to do to feel better.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The book demonstrates cultural diversity and gender inclusivity. The topic of aggression 
is mentioned and the reader is advised to let it out without hurting yourself or others.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The character shows coping skills, but is clear to say that you may still feel sad. 
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Bibliotherapy Theme: Death 
 
 
Prestine, J.S. (2001). Someone special died. Brighter Child. 
 
 
This book is one of five in a series of books to comfort children 
in emotional times. This book discusses the feelings and needs 
of a child after loosing someone special in their life. This book 
would be a nice resource to give for an individual student to 
read or a teacher to use with their class to help them talk about 
death and grief. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, brief, non-repetitious and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be appropriate for a middle elementary student. The 
developmental level would be appropriate to be read to an early elementary or middle 
elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a child dealing with a 
death. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The book’s characters are all Caucasian, it does not demonstrate cultural diversity. 
Gender inclusivity is present, and sensitivity to aggression is demonstrated. The girl 
releases her anger by slamming a door, and hitting a pillow. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills are displayed, scrapbooking and remembering happy times are 
encouraged. The resolution is that you may still be sad, but continue to work on 
remembering the good times. 
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Bibliotherapy Theme: Short Stature/Dwarfism 
 
Russo, M. (1992). Alex is my friend. New York, NY: Greenwillow. 
 
 
This book addressing small stature or dwarfism is out of print but 
may be available at your local library. Ben and Alex meet each 
Sunday at their sisters’ soccer games. As time goes by, Ben notices 
that Alex is not growing the way he should, but Ben also discovers 
that despite Alex’s handicaps, their friendship is still the same. Even 
though Alex is a little person and sometimes has to use a 
wheelchair, Ben does not mind because they still have good times 
together.      
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
  
This 30-page story takes place in a playground beside a soccer pitch. Although the boys 
return there every Sunday their friendship grows as they learn more about each other. 
 
Is it at an appropriate reading level and developmental level? 
 
This book would be appropriate for early elementary children,  both developmentally and 
for the level of readability.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Ben has questions about his friend Alex. He learns about dwarfism and related surgeries 
Alex must have. The book focuses on friendships, respect, and limitations. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The boys meet at their sister’s soccer game. The imagery and main characters in the 
book show cultural diversity. No aggression is evident in texts or images. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
As with many of the bibliotherapy titles, the coping strategies are intended for the able 
bodied student to understand how to act around children with special needs. Ben 
discovers that despite Alex’s small stature or wheelchair they still can play and have 
good times together. 
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Bibliotherapy Theme: Cerebral Palsy 
 
DeBear, K. (2001). Be quiet, Marina. Long Island City, NY: Star Bright Books. 
 
Marina is Moira’s new friend. Marina has Cerebral Palsy and has 
trouble controlling her behaviors. As the story continues Marina 
learns to control her tendencies, and Moira grows more comfortable 
being around Marina, and learns how to comfort her.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious, and believable. It is a 24-page story of two 
new friends.  
 
Is it at an appropriate reading level and developmental level? 
 
This story would be developmentally appropriate for an early elementary child, and also 
be reading level appropriate for them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a child befriending a 
child with special needs.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no cultural diversity displayed in the book, but it does discuss different special 
needs such as Down syndrome and Cerebral Palsy. There is no gender inclusivity, all the 
characters are females. There is no display of aggression.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills displayed are ideas for students who have friends with special needs, 
such as finding things they like to do together. The resolution the end with is when 
Marina screams, Moira politely asks her to be quiet instead of getting frustrated or 
giving up on the relationship.  
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Bibliotherapy Theme: Down syndrome 
 
Lambke, B., & Lambke, T. (2006). I just am. Chandler, AZ: Five Star Publications, Inc. 
 
 
Bryan Lambke tells his story about being a person with 
Down syndrome. He has two jobs, two girlfriends, and 
loves nachos and pizza. He says "If this isn't 'normal,' what 
is?" This book is an excellent explanation of Down 
syndrome to children or teens. It is especially helpful for 
readers who respond better to photos and captions rather 
than long detailed text. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a story written by a man with Down Syndrome, about people with Down 
syndrome. It is a lengthy book of 86 pages, but is mostly filled with photos and comical 
quotes. It is not repetitious.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for a child in the early elementary 
years. Developmentally this book would be appropriate for the early and middle 
elementary classroom.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
A man with Down syndrome, educating the public about the illness, and the people who 
have the illness, writes all the text.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
All the characters in this story are white. Gender inclusivity is present, there is no 
presence of aggression in the text or images. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
This is an educational book for readers without Down syndrome. Coping strategies 
include encouragement of asking questions, and talking to people with Down syndrome 
just as you would talk to anyone else. 
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Bibliotherapy Theme: Hearing Impaired 
 
Dunbar, J., & Ray, J. (2007). Moonbird. London, UK: Transworld Publishers. 
 
 
Moonbird is a very beautifully fantastical story about a magical 
world where deaf is no longer a handicap but a wise being. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 25-page fantasy story is mystical, but readers still believe elements are possible. It is 
simply phrased, clear, and non-repetitious.  
 
Is it at an appropriate reading level and developmental level? 
 
This book would be appropriate for a student in middle elementary, for both reading 
level and developmental level. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The fairy tale story includes some relevant feelings, needs, interests, and goals that 
follow a deaf child. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The culture represented in this story is Indian. Gender inclusivity is present. The only 
aggression mentioned is the anger that came along with the parents’ confusion of having 
a child with a hearing impairment.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skill presented in this story, was a way the child could communicate through 
their hands. So that everyone could speak to each other the entire community learned 
sign language. 
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Bibliotherapy Theme: Hearing Impaired 
 
Heelan, J.R., & Simmonds, N. (2002). Can you hear a rainbow? Atlanta, GA: Peachtree 
Publishers.  
 
This story describes Chris’ life as he learned to communicate 
without hearing. Just like any child, Chris plays soccer, acts in 
plays, and makes many different friends. 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
Chris’ story is a 29-page story with a simple, clear, and believable plot.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for a child in early elementary. 
Developmentally an early elementary school child would also be able to understand it.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goals of a child with a 
hearing impairment, and people in his/her community. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The only characters in this story are white, but the book does include the hearing 
impaired culture, which is different from the general culture. There is minimal gender 
inclusivity as Chris’ father is not mentioned at all. There is no aggression demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills presented are for people with a hearing impairment. The text 
recommends learning sign language and learning how to read lips. The presented 
resolution encourages students with hearing impairments to find ways to do what hearing 
students do. 
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Bibliotherapy Theme: Hearing Impaired 
 
Tildes, P.L. (2005). The garden wall. Watertown, MA: Charlesbridge Pub Inc. 
 
Tim and his family are moving into the city, and he is 
not very happy about it. Not only does he have to leave 
his best friend, and go to a new school, he also ends up 
living next to a girl who is deaf. He does not believe he 
could be friends with her, but as time goes on the two of 
them compromise and become close friends. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 29-paged story is simple, clear, brief, non-repetitious, and believable.  
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary school aged child would be able to read and understand this story. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goals of not only a child who 
has recently moved, but also a child with hearing befriending a child without and vice 
versa.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book is very diverse culturally, characters included are white, African American, 
Asian, and Spanish. Gender inclusivity is also strongly present. No aggression is present. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills presented in the story are skill of compromising. When the two friends 
were working together on a project, the girl did what she liked, and Tim did what he 
liked, and in the end they had a great presentation. In the end Tim and his neighbor 
became great friends.  
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Bibliotherapy Theme: Hearing Impaired 
 
Millman, I. (2000). Moses goes to school. Atlanta, GA: Peachtree Publishers. 
 
This book tells the story of Moses, a boy who is deaf, and his daily 
school life. This book allows developing thinkers to understand 
language from a new perspective. The book also includes simple 
signing sentences, which may add a unique signature classroom 
management style 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a lengthier text of 21 pages, with a bit more words than other therapeutic books. 
But the text is simple, clear, non-repetitious, and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be appropriate for a middle elementary student. 
This book would be developmentally appropriate for early and middle elementary 
students.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a student with a 
hearing impairment, and classmates of that student. 
  
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book is very culturally diverse in its images. Gender inclusivity is present, and there 
is no presence of aggression. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Coping skills included are for students who share a classroom with a student with a 
hearing impairment, expanding their understanding of deafness. 
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Bibliotherapy Theme: Cognitive Impairment 
 
Thompson, M. (1992). My brother Matthew. Bethesda, MD: Woodbine House. 
 
 
David tells his story about having a younger brother with a 
disability. He speaks of the good times, the bad times, the 
impatience, and the unique relationship he has with his brother. 
This is a sensitively written book that helps reassure young children 
that their role in their family is very important, which is appropriate 
for all types of families. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a 25 page book simple and clear words, with a non-repetitious and believable 
plot. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this story is for early elementary students, and the plot is also 
developmentally appropriate for them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a family with a member 
with special needs.  
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The story lacks cultural diversity with only white main characters. Gender inclusivity is 
present. There is one demonstration of aggression, but it is resolved, and dealt with 
properly. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills demonstrated are skills for siblings or friends of special needs children. 
The book recommends the children do things together, and finding activities they both 
like to do together. The resolution is that David understands, that even though Matthew 
learns slower than other kids, he surprises people too. 
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Bibliotherapy Theme: Cognitive Impairment 
 
Shriver, M. (2001). What's wrong with Timmy?. New York, NY: Little Brown & Co. 
 
Maria Shriver strives to help children understand about 
children with disabilities. When children first see a child who 
acts differently from them they usually ask “what is wrong 
with them?” Shriver hopes that her message rings through 
readers that children with special needs should be embraced, 
challenged, and included rather than feared, pitied, or 
ridiculed.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a lengthy 40-page story that is clear, believable, simple, and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be appropriate for an early elementary school child, it will also 
be developmentally appropriate for them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals for a reader hoping to get 
educated on students with disabilities. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The only characters represented in the illustration were Caucasian. Gender inclusivity 
was demonstrated. Aggression is not demonstrated. God is mentioned in the text. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping strategies discussed recommend asking questions and encourage talking. The 
book ends with a resolution of Timmy and Kate becoming good friends.  
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Bibliotherapy Theme: ADHD 
 
Moss, D. (1989). Shelley the hyperactive turtle. Bethesda, MD: Woodbine House. 
 
Shelley’s mother is getting worried about her son after some 
rough times at school, on the bus, and with other kids. They both 
go to the doctor, and Shelley is diagnosed with AD/HD. This 
would be a helpful book for students going through the diagnostic 
process, have already been diagnosed, or have students with 
AD/HD in their class. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, but may be a bit too simplistic. The book is 19 pages, brief of a 
reasonable length and is non-repetitious. The believability is questionable, may be a bit 
too idealistic.  
 
Is it at an appropriate reading level and developmental level? 
 
The reading level and developmental level would be appropriate for an early elementary 
school aged student.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Yes the story fits with relevant feelings, needs, interests, and goals of children with 
questions about AD/HD 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is no culture represented because all the characters are turtles. Gender inclusivity 
is present. When Shelley gets frustrated he sometimes break things, but after he 
recognizes his problem, and gets the proper help he learn to control his anger. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills the book presented were finding the proper medication and seeing a 
therapist. The book ended with Shelley being able to make friends because he was able to 
control his AD/HD tendencies.  
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Bibliotherapy Theme: Physically Challenged 
 
Foreman, M. (2006). Seal surfer. London, UK: Andersen Press. 
 
The boy’s disability is not the main focus of this book. The 
relationship of the boy to the seal draws readers in, with 
colorful illustration, and beautiful story. The boy is viewed 
with crutches, in a wheelchair, and on a special surfboard, but 
the text never mentions his disability. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The book is 28 pages in length with simple text that is clear and non-repetitive. The 
majority of the book believable, but the development of a close friendship of the boy and 
baby seal adds a fantasy aspect to the story. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading age appropriate for this book would be a child in late early elementary. 
Developmentally this story would be appropriate for late early elementary middle 
elementary school students. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This is a normal story with subtle images of the main character’s handicap. It is a nice 
display of the normalcy of a child with a disability’s life. The feelings, needs, interests, 
and goals of the boy are just the same as any other child. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Culturally only white people are presented, and the main characters are male, the only 
female character is a lifeguard.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
This book is more just a story about how people with crutches can have normal lives. 
This book is not directly a therapeutic book, but indirectly it can be.  
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Bibliotherapy Theme: Physically Challenged 
 
Thompson, L., & Ferrara, J. (2007). Ballerina dreams. New York, NY: Feiwel & 
Friends. 
 
This story is a photographed journey of 5 young girls with 
different physical challenges, and their preparation for a ballet 
recital. Even though each girl had her own helper to aid them in 
their stretches and positions, each one set goals, and reached 
them. The book focuses on each young girls uniqueness and 
achievements. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a true story in 24 photographed pages. It is simple, clear, and non-repetitious. 
 
Is it at an appropriate reading level and developmental level? 
 
A child n the early elementary classroom could read this story and developmentally 
understand it. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This book is true to all the feelings, needs, interests, and goals of young girls’ dreams to 
become a ballerina. Even with physical challenges these girls are determined to put on a 
recital that they can be proud of. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The 5 girls in this story come from different cultural background, one girl is African 
American, one girl is Latina, and the other girls are white. In the classroom and on the 
stage all the ballerinas are female, but the fathers do come to the recital. No aggression 
is demonstrated in this text. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills demonstrated show the girls doing the very best they can and not giving 
up when it gets hard. The resolution of this story displays how much the girls have gotten 
stronger physically. One girl surprises her parents by standing with cane, which she has 
been unable to do. 
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Bibliotherapy Theme: Physically Challenged 
 
Rogers, F. (2000). Let's talk about it: Extraordinary friends. New York, NY: Putnam 
Juvenile. 
 
 
This book uses photographs and real friendships to challenge the 
stereotypes that often plague children with special needs. 
 
 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a 27 paged book accompanied by photographs. The text is simple, clear, non-
repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
Developmentally this book could be read to an early elementary school student. If a child 
were to read this book it would be appropriate for a student in middle elementary. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This is a very educational books fulfilling the needs, interests, and goals of students 
wanted to learn about children with special needs. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Cultural diversity and gender inclusivity are present. There is demonstration of 
aggression, but the text quickly advises student to follow up and let people know when 
they do something you do not like. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
When a student meets another child with special needs the text encourages the student to 
get to know the person, ask questions, and be a good friend. The resolution of the book 
sends the message that everyone is special.  
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Bibliotherapy Theme: Physically Challenged 
 
Heelan, J.R. (2000). The making of my special hand: Madison's story. Atlanta, GA: 
Peachtree Publishers. 
 
Madison’s story tells her family’s journey of her receiving her 
helping hand. Madison was born without a left hand, and through 
this story she receives her “helping hand”. The text explains in a 
relaxed and informal way that the Children’s Amputee Program 
helped Madison pick up toys, throw a ball, and carry her doll. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This text is more of an educational book rather than story. We learn about prosthetics as 
Madison and her family does. 
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary child may be able to read Madison’s story, but the text may be more 
developmentally appropriate for a middle elementary student. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Madison’s story shows us the excitement and promise she has for her life. It is a great 
reminder to all of us that nothing is impossible if we have a willing spirit and an 
enjoyment of life. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book was illustrated using photos of Madison’s journey; all the people in those 
photos are white. In Madison’s story it is just her Mom taking her to appointments, and 
all the doctors she sees are male. There is no aggression demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
Madison has a very positive outlook to her situation, and not coping skills are 
demonstrated. By the end of the book Madison has a new hand that she can use to do 
things with. 
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Bibliotherapy Theme: Low Vision/Vision Impairment 
 
Petrillo, G., & Lyon, L. (2009). Keep your ear on the ball. Gardiner, ME: Tilbury House 
Publishers. 
This is a wonderful story about a class welcoming a student who is 
blind into their classroom. Davey is a very independent boy, who 
has difficulty accepting help from others. His classmates work 
really hard to help include him while making sure he maintains his 
independence. 
  
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious, and believable. It is 26 pages.  
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary student could read this book, and developmentally understand it.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This story fits with relevant feelings, needs, interests, and goals of not only the student 
with a visual impairment, but also the classmates of that student. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The illustrations in this book demonstrate cultural diverse classroom. Gender inclusivity 
is present. The class gets frustrated when Davey does not accept their help. Davey then 
gets angry when class gets mad at him.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The class copes with having a student who is blind in their classroom by accepting him, 
and working with him to make this a comfortable experience. Though the class had 
difficult beginning, they worked through their difficulties, and developed a strong 
relationship with their new classmate. 
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Bibliotherapy Theme: Low Vision/Vision Impairment 
 
Karim, R. (2003). Mandy Sue day. Mooloolaba, QLD: Sandpiper. 
 
Mandy Sue is a caring young girl who loves spending time with 
her horse. Her story is beautifully illustrated and described in 
this text. The story does not become crystal clear till the very end 
of the book, when it is revealed that Mandy Sue is blind. 
  
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
The story is simple, clear, non-repetitious, and so believable the ending is a true surprise. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level would be appropriate for an early elementary student. The plot and 
story would also be appropriate developmentally for an early elementary student. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals throughout the story are appropriate to any 
young girls life. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
There is good representation of gender inclusivity, but weak cultural diversity 
represented in the text. Aggression is not present in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
In this book, you do not realize the activities Mandy Sue does, was part of her coping 
skills until the end. The resolution that readers see is that she lives just as fully as a child 
who could see. 
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Bibliotherapy Theme: Non-Ambulatory  
 
Suen, A. (2007). Helping Sophia. Minneapolis, MN: Magic Wagon. 
 
Sophia is a student in Miss K’s class. Usually she has a helper 
throughout the day, but today her helper is absent. The class has 
decided that they will help Sophia through her school day. Sophia 
and Miss K teach wheelchair lessons, and the class develops good 
quality character. 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 32-page story is simple, clear, non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary student could enjoy reading this book, and being read this book. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The story fits with relevant feelings, needs, interests, and goals of a classroom with a 
student in a wheelchair, or any other disability. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The classroom is very culturally diverse and gender inclusivity is present. Everyone 
works at helping Sophia through her day. Aggression is not demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The class’ coping skill is education on life in a wheelchair. The resolution to the problem 
of Sophia helper being away, is that the entire class can help Sophia and learns how to 
deal with a wheelchair in the classroom. 
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Bibliotherapy Theme: Non-Ambulatory 
 
Munsch, R. (2004). Zoom. New York, NY: Cartwheel. 
 
Lauretta lives her life in a wheelchair, but that does not stop her 
from having some fun. Lauretta loves speed! The time has come for 
her to get a new wheelchair, and she will not be happy unless she 
gets the 92 speed black, silver and red, dirt bike wheelchair. Her 
mom allows her a one day trial, and after getting a speeding ticket, 
things did not look good.  
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This 28-page book is simple and non-repetitious. What makes this story fun is the 
exaggeration of reality, making this reality-stretching story not too believable. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book is ready for a student in an early elementary class. 
Developmentally this would be appropriate for an early elementary classroom. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals fit with the most of the feelings of a child 
wheelchair bound. The child’s need for speed, may be a bit over exaggerated. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
This book does not illustrate cultural diversity, there is gender inclusivity but the female 
police officer is caught putting on lipstick. There is no aggression in this story. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
This book is more of a story rather than a book for therapeutic use. After the 92 speed 
wheelchair saves the day, Lauretta gets to own it for herself, with some guidelines.  
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Bibliotherapy Theme: Non-Ambulatory 
 
Carlson, N. (1992). Arnie and the new kid. Toronto, ON: Puffin Books. 
 
 
Philip is the new kid in school, and Arnie is the classmate that 
thinks it is funny to make fun of him and his wheelchair. When 
tables turn Arnie begins to see things differently. 
 
 
 
 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a very simple 28 page, clear, believable book. Over all it is a mediocre story line. 
 
Is it at an appropriate reading level and developmental level? 
 
The reading level for this book would be good for an early elementary student, they will 
also be developmentally ready for this book.  
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
Many feelings and needs are represented in this story. Philip is being bullied, feeling left 
out and lonely. When Arnie gets a glimpse of what Philip goes through everyday, he 
receives a humbling experience. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
Because the characters are animals, no cultures are displayed. The main characters in 
this book are males, female are represented in minor characters. The only form of 
aggression is the bullying represented.  
 
Do characters show coping skills and does the problem situation show resolution? 
 
The coping skills, come in the form of fate for Arnie. After sitting in his wheels, Arnie 
accepts Philip and they learn how to play together.  
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Bibliotherapy Theme: Non-Ambulatory 
 
Shirley, D. (2008). Best friend on wheels. Park Ridge, IL: Albert Whitman & Company. 
 
Sarah is the new girl at school, and our story’s narrator, who was not 
expecting a best friend on wheels, tours her around. The few minutes 
of awkwardness, was quickly erased when the narrator and Sarah 
began to realize their similarities. Readers recognize it is more other, 
and not the person in the wheelchair that feel uncomfortable and 
having trouble seeing the true person. 
 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This simple fun 30-page book is clear, non-repetitious and believable. 
 
Is it at an appropriate reading level and developmental level? 
 
An early elementary student would enjoy this book all around, for readability, and 
developmental readiness. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
This story fits with relevant feelings, needs, interests, and goals of a student with a 
classmate in a wheelchair, and for a student in a wheelchair. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
All characters in this book are white, and female. No aggression is demonstrated. 
 
Do characters show coping skills and does the problem situation show resolution? 
 
To get through the awkwardness, our narrator asks questions of Sarah, and they plan 
things they can do together. Our problem is resolved when our narrator learns to  look 
past the wheelchair to the person within. 
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Bibliotherapy Theme: Non-Ambulatory/ Service Animals 
 
Osofsky, A. (1992). My buddy. New York, NY: Henry Holt and Co. 
 
My Buddy is an excellent educational storybook about helper dogs, 
and their owners. Buddy is a very important part to this boy’s life. 
Helper dogs are useful to many people with physical disabilities, 
not only people with muscular dystrophy. This book answers many 
questions students have about working dogs, and helps them 
understand their importance. 
 
Is the story simple, clear, brief, non-repetitious, and believable? 
 
This is a simple 28-paged story with a clear, non-repetitious style, and believable plot.  
 
Is it at an appropriate reading level and developmental level? 
 
This would be an excellent book to have in an early elementary classroom for students to 
read on their own, or for an adult to read to them. 
 
Does the story fit with relevant feelings, needs, interests, and goals? 
 
The feelings, needs, interests, and goals represented in this story are all appropriate to a 
boy with Muscular dystrophy, and his classmates. 
 
Does it demonstrate cultural diversity, gender inclusivity, and sensitivity to aggression? 
 
The classroom is very culturally diverse; however there is a strong female presence with 
a female teacher, and the boy’s mother 
 
Do characters show coping skills and does the problem situation show resolution? 
 
The boy learns coping skills with learning about his new best friend, and the class learns 
to deal with a new boy in a classroom with a wheelchair and dog. In the end  the dog and 
the boy are true buddies, and both are welcomed into the classroom. 
 
 
